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CHAPTER I
INTRODUCTION
The primary purpose of this thesis is to determine the relation-
ship between the psychological variable of locus of control and child-
hood socialization processes. Socialization processes investigated
are of two types: a) direct socialization by parents to particular
behaviors and b) indirect socialization (I.E., maternal employment).
Differences in race, gender and SES are expected to be related to sig-
nificant differences on locus of control scores.
Under various headings and different orientations, investigators
have concerned themselves with the individual's ability to control
his/her personal environment. Concepts such as competence, helpless-
ness, hopelessness, mastery and alienation have all been used in one
way or another to refer to the degree to which an individual believes
he/she is able to control the important events in his/her life.
Alfred Adler has written extensively about overcoming helpless-
ness and about the development of mastery (Ansbacher & Ansbacher, 1956)
Adler' s concept of "striving for superiority" is derived from what he
felt was a basic inherent motive of humankind--ini tial inferiority.
Although there is much distortion of Adler's superiority concept, his
concern was for the individual's becoming more effective in controlling
his/her personal world.
Early research by Richter (1959) and Mowrer and Viek (1948), was
concerned with studying animal behavior. Richter reported that even
1
2vigorous animals, when placed in situations where no escape was pos-
sible, stopped their efforts and died. Richter concluded that the loss
of hope (of being unable to affect a change on the environment) was the
crucial factor. In an investigation of helplessness, Mowrer and Viek
(1948) found that matched pairs of shock-controlling and shock-noncon-
trolling rats differed in eating inhibition after the shock periods.
They concluded that a painful stimulus that was uncontrollable arouses
an apprehension that this stimulus could last indefinitely or get
worse, whereas the same stimulus, if able to be controlled, arouses
little or no apprehension. Mowrer called this apprehension of uncon-
trolled pain as "fear from a sense of helplessness."
The emphasis of Adler's, Richter's and Mowrer's formulation was
placed on instrumentality (the strength of contingency between acts
and their effects). These early theorists stressed the importance of
instrumentality for survival and adaptive behavior.
In Rotter's (1954) Social Learning Theory, a construct labeled
internal
-external control of reinforcement facilitated the exploration
of the problem of contingency between act and effect. The internal-
external construct (referred to as locus of control --LC) , differed
from the earlier researchers' concepts in that Rotter's emphasis was
placed on the expectancy variable rather than a motivational one.
Rotter's theory states that the potential of any behavior will increase
the possible attainment of the reinforcement. In a given situation, a
person may believe that there is no behavior in his/her repertoire that
would allow him/her to be effective in attaining the desired goal.
Within this specific situation, the person could be described as
3anticipating no contingency between any effort on his/her part and the
results of the situation (Externality). In Rotter's theory, the con-
trol construct (internal and external) is considered a generalized
expectancy which functions across many diverse situations and which
relates to whether or not the individual perceives that s/he possesses
or lacks power or control over what may occur. In general, internal
control refers to the perception of positive and/or negative events as
being a result of one's own actions (personal control), and external
control refers to the perception of positive and/or negative events
being unrelated to one's own behavior, and therefore beyond personal
control
.
In Rotter's (1966) later work, he defines internal and external
control as follows:
When a reinforcement is perceived by the subject as
following some action of his own but not being en-
tirely contingent upon his action, then, in our
culture, it is typically perceived as the result of
luck, chance, fate, as under the control of powerful
others, or as unpredictable because of the great
complexity of the forces surrounding him. When the
event is interpreted in this way by an individual,
we have labeled this a belief in external control.
If the person perceives that the event is contingent
upon his own behavior or his relatively permanent
characteristics, we have termed this a belief in
internal control (Rotter, 1966).
Active research on locus of control began in the 1950' s. Phares
(1957) demonstrated that a subject's perception of LC was related to
expectancies about success or failure in a judgement task. When sub-
jects perceived success at the task to be dependent on skill, they
responded by determining their next judgement of their likely success
4on the basis of their past experience of success or failure. Subjects
that were given chance instructions, adopted a "gambler's" stance since
they determined that their success was more dependent on luck. Phares
found that subjects predicted their potential success on a task
according to whether or not they thought that task results depended on
their performance, or as being unpredictable due to luck or chance.
When the subjects believed that their performance affected the results,
they made realistic judgements related to their own performance.
The sixties gave rise to a stormy debate between the "trait"
psychologists and the "situationalists". The "trait" psychologists
were researchers who believed that certain characteristics of indivi-
duals were enduring, could be identified, and provide an explanation
as to why people behave as they do. The "situationalists" argued that
personality variables were poor predictors because situational aspects
override the personality traits, and that the way in which people
behave depends more on the specific situation and environment than any
personality characteristic of questionable stability. Investigators
such as those that will be mentioned in this thesis continued to look
at individuals' belief systems, most of whom recognized the importance
of situational aspects, with conviction that a person's expectations
about oneself in relation to one's world are crucial in influencing the
individual's behavior.
In attempting to uncover the origins and antecedents of LC,
researchers focused their attention on children and family socialization
processes. Much literature has been conducted in this area over the
past decade, and will be the focus of this study.
There is a large body of literature which reports internal LC to
be typically associated with positive attributes, while externality
is seen as less desirable. People with internal LC have been shown to
exhibit greater independence (Chance, 1972), greater effectiveness with
respect to attaining desired goals, and greater ability to function in
a more positive and adaptive manner than is the case with external
counterparts. The research which documents these findings will be dis-
cussed below.
Using an Authorities Figure Perception test, Ferguson and Kenelly
(1978), found that internals more than externals perceived figures in
authority to be more encouraging and supportive when problems were en-
countered, more positively reinforcing, having greater predictable
standards, and in general felt more positively about them. Duke and
Nowicki (1973) created a measure for assessing preferred interpersonal
distance and reported I-E to be a mediating variable in relation to the
distance at which people reported themselves to be comfortable with
others. I-E was not related to specific people known to subjects.
Subjects were asked to report how comfortable they were with people
about whom they might have generalized expectancies such as strangers,
older people, and authority figures (such as policepeople or politi-
cians). Internals were significantly more likely to place these people
closer in interpersonal space than were externals. Duke and Nowicki
(1973) interpreted these findings as suggesting that internals may feel
more competent and comfortable in dealing with people whom they do not
know than do externals who appear to prefer to keep strangers at a
distance. Duke' and Nowicki also found internals to be less likely than
externals to distance people of other races. Internals in contrast
to externals may feel more comfortable and less prejudiced toward
people whom they perceive as different from themselves.
Nowicki and Tanner (1975) replicated the classic study of the
Clarks (1939) who had black children choose a black or white doll. The
clarks reported that 66% of the black children preferred the white doll
Nowicki and Tanner, (35 years later), found that only 28% of the black
children in their sample (6-8 year olds) chose the white instead of the
black doll. The black children who chose the black doll were found to
be significantly more internal than those who chose the white doll.
Using Rotter's scale, Baldo, Harris and Crandall (1971) reported
that internal control among high school and college students was
associated with more successful, positive development using Erikson's
(1950) psychosocial stages (one to six) as the criterion. External
control was associated with less successful development through the
stages.
In a study on anxiety and control orientation, Shriber (1974)
found that internal control (Nowicki -Strickland 1973 scale) correlated
with low self-reported anxiety among first to fifth grade students.
Finch and Nelson (1974) showed similar findings for a sample of emo-
tionally disturbed children using both the Nowicki -Strickland (1973)
and Gozali-Bialer (1971) scales.
Beebe (1970) found internality significantly correlated with self-
exteem for children at each of four grade levels (4, 6, 8, 10).
Epstein and Komorita (1971) found similar relationships among black
children in the fourth through sixth grades, and Gochman (1971) found
7internal control positively correlated with self perceptions of inde-
pendence and autonomy among people ages seven to seventeen. The Bialer
scale was used in the above studies.
With regard to externality, Carman (1974) found that externally
oriented high school students reported that they committed more anti-
social behavior than internals (Jesson et al
. , 1971 scale). He also
found externals in contrast to internals engaged in drinking due to
personal problems rather than enjoyment.
In another study with young people, Hall (1971) found that there
was greater productive involvement in the culture, which was defined
by either school or work history, for internal blacks and whites ages
sixteen to twenty
-one, than for externals. In this study the Rotter
scale was used and unlike much of the research, SES was stringently
control led.
Although there has been much literature addressing the subject of
LC orientation, as well as the implications and ramifications of dif-
ferences in orientation, comparatively little research has been done
with regard to the origins and critical antecedents of locus of con-
trol .
There seems to be some debate with regard to origin of the I-E
measures. Age and stability of control orientation are two areas in
which researchers have had difficulty in concurring. Crandall,
Katkovsky and Crandall (1965) have found that beliefs in internal con-
trol are well established during childhood and increase little from
the third through the twelfth grades. Lifshitz (1973) and MacDonald
(1971) agree with the above findings, as do Nowicki and Strickland
8(1973). The above investigators have been repeatedly cited by re-
searchers (Chance, 1965; Davis & Phares
, 1961; Katkovsky, Crandall &
Good, 1967; Shore, 1968; Lefcourt, 1971), who have hypothesized and
demonstrated that factors in the child's environment, such as family
and parental influence, play a crucial role in the development of con-
trol orientation.
In contrast there is substantial evidence that LC orientation is
not stable and that internal control in particular increases with age.
Distefano, Pryer, and Smith (1971) found that internality increases
with age in adolescents 13 to 16 years old. Baldo, Harris and Crandall
(1975) found the same relationship with a sample of adolescents and
young adults (15 to 25 years old). Both studies employed the Rotter
scale. With regard to parental influence, it has been demonstrated
that a developmental change in LC reflects children's growing indepen-
dence from parental dominance and increased exploration of the environ-
ment (Chance, 1972; Wickern and Nowicki
, 1976)..
Although there is little opposition to the findings that inter-
nality is either stabilized in childhood, adolescence, or increases
with age, the research findings of Mischel et al . ( 1974) reported no LC
age relationship in the development of SPIES, and argued that their
results support a Piagetian approach in that the child develops a sense
of external control only after socialization. In effect, the child
becomes less internally oriented (egocentric) as s/he grows older.
Although there is some inconsistency in the literature with regard
to age and stability of control orientation, there has of recent been
considerable support for the idea that parental attitudes and behaviors
9play a major role in affecting children's LC orientation.
Locus of Control Paradigms
Parental influences can be conceptualized in three separate para-
digms. In this study there will be no attempt to test the validity of
these paradigms, but their review is relevant to this work. The first
paradigm is the identification or modeling theory. Identification
refers to a process in which the child patterns his/her thoughts,
feelings or actions after another person or persons who serve as models
As parents are one of the most significant features in a child's en-
vironment, they may well be the child's most important role models. A
number of studies (Bandura, 1965; Rosendrans and Hartup, 1967) have
demonstrated that modeling is an important vehicle through which the
child's socialization process occurs. This paradigm suggests that for
a child to view him/herself as having control, s/he needs to identify
with and imitate the behavior of a powerful, controlling model
(Erikson, 1959).
Nowicki and Segal (1974) emphasize that sex differences are an
important variable to consider in the modeling paradigm and that para-
digms describing LC behavior relations need to become more sophisti-
cated and include individual differences in sex. Green (1976) also
supports the parent-child opposite sex attractions and effective inter-
actions, and a cross-sex complementary model seems to emerge with re-
gard to the relationship between parents and children's LC (Loeb, 1975;
Nowicki & Segal, 1974; Rei mam's, 1970). Kugelmass and Breznitz (1966)
suggested that the opposi te-sexed parent is perceived by the child as
10
more "affect-providing" (expressive). The "affect providing" person
produces more imitative (modeling) responses in his/her children in
terms of internality (Finch, Deardorf, & Anderson, 1975 ). Studies also
tend to support the theory that modeling behavior is more likely to
occur in a relatively conflict-free, warm, and supportive home environ-
ment (Nowicki & Segal, 1974; Allen, 1971; Reimanis, 1970). This find-
ing lends considerable support to the hypothesis that modeling behavior
is related to internality via the research findings that demonstrate
that internals have reported parents who had been warm, nurturant and
accepting as compared with externals who reported parents who were
critical, neglecting and rejecting (Katkowsky, Crandall & Good, 1967;
Davis & Phares, 1969; Allen, 1971; Nowicki & Segal, 1974; Lefcourt,
1971).
The second paradigm can be labeled the role complementarity theory.
This paradigm predicts that a highly controlling parent is likely to
have a submissive and dependent child who would have an external LC
(Baldwin, 1948; Stodtbeck, 1958). Cromwell (1963) found that external
sons had protective mothers, and even more striking is the Davis and
Phares study (1969) which showed a relationship between hostile parent-
al control and externality. The role complementarity model is evidenced
in Levenson's (1973) studies on sex differences in LC orientation.
She had college students complete a multi-factor LC scale, and also
respond to a perceived parenting questionnaire. In accordance with the
role complementarity paradigm, subjects who reported their parents to
have used more punishing and controlling type behaviors were found to
be more externally oriented.
11
The role compl imentari ty paradigm would seem to suggest that
children with low control parents (externals) would have an internal
LC. Chance (1972) found that maternal permissiveness was significantly
related to sons' internal control. However, the Davis and Phares study
(1969) also showed that externals reported their parents as more lax in
discipline than did their internal counterparts. This suggests that
there might be a moderate or optimal level of parental control regard-
ing the development of internality, such as Baumrind (1966) concluded.
This would mean that a linear relationship could not be assumed between
LC and parental factors. Baumrind 's study found that either unreal ist-
ically low standards and demands leave a child dependent on the outside
world (externally oriented). Therefore an internal orientation would
be most likely with authoritative parents rather than either authori-
tarian or permissive parents. Coopersmith (1967) supported this view-
point in his findings that self-esteem is highest when there is parent-
al limit setting without excessive control.
The third paradigm is the reinforcement theory. Katkovsky,
Crandall and Good (1967), found that the degree to which parents are
either positively or negatively reinforcing may have a significant
bearing on the child's belief in internal or external control. When
the reinforcements which follow a child's behavior are negative, s/he
may deny responsibility for them in order to defend against punishment,
insecurity, or inadequacy feelings. When the reinforcements are posi-
tive, s/he may emphasize the link between his/her behavior and the
outcome. Therefore, the more positive the parent's reaction to the
child's achievement or other behaviors, the more the child is likely to
develop a belief in internal control of reinforcements; and the more
negative the parent's reactions, the more a belief in external control
will be fostered.
Rotter's (1954) Social Learning theory, also supporting the re-
inforcement theory, stated that positive reinforcement of a behavior
has the effect of increasing the expectancy that the same behavior in
the same situation will be followed by reinforcement in the future.
Therefore, if a child's behavior is rewarded by his/her parents, s/he
begins to expect reinforcement following those behaviors. Since these
expectancies tend to generalize, the child is likely to develop a
general, internal LC to the degree to which his/her behavior is con-
tingently reinforced. Support for the claim that LC expectancies are
determined by the individual's reinforcement history was also found by
McArthur (1970).
Parental Socialization Factors
Over the past decade there has been much literature addressing
the ways in which parental attitudes and behavior and parental -chi Id
interactions affect the I-E control orientation of the child. Incon-
sistencies in the research findings are numerous, and are complicated
by sex differences of child, cross -gender relationships of child to
parent, independence vs. dependence variables as having a potentially
significant effect on control orientations, and maternal vs. paternal
attitude and behavioral variations in influencing sons and daughters.
The first and most supported theme which emerges from the litera-
ture relates to the concept of parental warmth and nurturance fostering
13
internality, vs. parental attitudes and behavior of neglect and rejec-
tion fostering externality. Davis and Phares (1969) compared parents-
attitudes about child rearing, and children's reports of parental
behavior. The subjects were college age students who were asked to
recall their parents' behavior. Rotter's I-E scale was used as the
measure of LC, and the subjects were taken from the extreme scores of
the scale. The investigator's hypothesis was that parental restric-
tiveness and di recti veness would foster external control orientations
in children, whose opportunities to test the experience the consequences
of their own behaviors would be stifled. David and Phares found that
extreme internals recalled their parents as having had more positive
involvements with them, were less rejecting, hostile, and controlling,
and less withdrawing from them than did extreme externals. Shore (1967)
assessed young children with Bialer's (1961) and Battle and Rotter's
(1963) LC measures and obtained the children's perceptions of their
parents' behavior. Parents' self-reported attitudes regarding child-
rearing were also collected. Childrens' LC scores were more related
to their own descriptions of parental behavior than to their parents'
self -reports
.
The children who perceived their parents as being more
controlling, as being less warm and accepting, scored in a more exter-
nal direction, than did children who described their parents as being
suggesting, warm and accepting.
Katkovsky, Crandall and Good (1967) conducted their study with
families who were participating in the Fel's Research Institutes longi-
tudinal study of Human Development. Children's LC was assessed by the
IAR (Intellectual Achievement Responsibility Questionnaire). Investi-
14
gators observed maternal behavior in the home which was rated on
"babying", general protecti veness \ "affectionateness", and "approval
instead of criticism". From home observations, interviews, and ques-
tionnaires, their results were concluded as follows: "The child's
beliefs in internal control of reinforcements are related to the degree
to which their parents are protective, nurturant, approving and non-
rejecting"(Katkovsky, Crandal 1 and Good (1967). Their results show
that warmth, supporti veness
, and parental encouragement seem to be
essential in fostering a child's belief in internal control, whereas a
relationship characterized by punishment, rejection, and criticism,
would tend to foster a belief in external control. Katkovsky, Crandal!
,
and Good (1967) stated that "The security provided by the loving, non-
threatening parent is especially necessary for the child to be able to
internalize the responsibility for the negative reinforcements s/he
receives. On the other hand, a mother's rejecting, primitive, and
dominating behavior encourages her daughter to believe that factors
outside her own control are responsible for her rewards in intellectual
situations." That parental protecti veness
,
babying, affection, and
approval are related to the development of an internal LC, indicates
that a certain degree of insulation must exist around a child, an in-
sulation from the more aversive experiences, if s/he is to develop a
sense of him/herself as having an effect on the environment.
Some psychiatric writers (Gardner, 1971) feel that for a child to
develop into a reality-testing adult, who is aware of his/her capabili-
ties and limitations, s/he needs to be raised in a home where s/he will
be relatively sheltered from aversive stimulation that could be intimi-
15
as
r
dating and therefore decrease the child's sense of freedom to explore
his/her environment. Consistent with the above research findings,
Allen (1971) obtained results of childrens' self-reports on the IAR
well as those of their parents. He found that internals reported thei
parents to be more warm, emotionally supportive, interested in sharing
activities, more strict but egalitarian than did externals. Externals
viewed their parents as more critical, rejecting, neglectful and ig-
noring. Nowicki and Segal (1974) using the Nowicki
-Strickland scores
of twelfth grade students, found that internals perceived their parents
as more nurturant than did externals. Lefcourt (1971) in summarizing
the research in this area stated, "The overall findings indicate that
internal control expectancies are related to parental protecti veness,
nurturance and tendencies to be approving and non-rejecting."
There is some evidence in the literature that cross gender in-
fluence (mother-son, father-daughter), plays an important role in
determining LC orientation. Nowicki and Segal (1974) found that while
for females, internal ity was associated with greater perceived paternal
(and maternal) affection, physical contact, trust and security, for
males internal ity was associated with greater perceived maternal affec-
tion exclusively. Nowicki and Segal emphasize sex differences as being
the most crucial variable to consider in relation to LC orientation.
Studies on LC of children point out the need for differentiating
between mothers' and fathers' attitudes toward their sons and daughters
Fathers seem to influence the LC of their daughters, and mothers seem
to influence the LC of their sons (Green, 1976; Loeb, 1975; Nowicki &
Segal, 1974; Reimanis, 1970).
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MacDonald (1971) and Reimanis (1971) found that for males there is
a relationship between consistent home environment and internality;
however, there was no such finding for females. Chance (1965) reported
that maternal permissiveness, early independence training, and mothers-
flexibility of expectations for their children were related to internal
control orientation of sons, but not significantly related to the
orientations of daughters. In addressing the cross-gender parental
influence, Katkovsky, Crandall and Good (1967) reported that nurturant
fathers who were affectionate and warm in relating to their daughters
promoted an external orientation in their daughters.
In contrast to the literature emphasizing warm and nurturant
parental attitudes and behavior, there is contradictory evidence that
more critical maternal affects leads to internality, particularly in
regard to daughters. Crandall (1973) recovered data from the longi-
tudinal files of the Fels Research Institute for maternal -chi Id inter-
actions up to age 10, for subjects who were assessed as to LC orienta-
tion, as young adults. Crandall found almost the reverse of the earlier
reported warmth and support in child-rearing patterns. She found that
the mothers of internal females tended to be lacking in affection and
somewhat rejecting and critical toward their daughters. Involvement
and contact with their daughters was low, and the general home climate
seemed to be poor. Similarly, in another study (Reimanis, 1971), girls
who felt that their mothers did not care about them had significantly
higher internal scores, than girls who felt cared for by their mothers.
Reimanis explains his findings by reasoning that warm, accepting
families may raise their daughters according to traditional beliefs
that females should be more dependent (external) on others, when com-
pared to boys. Levenson's (1973) findings support Reimanis's conclu-
sions. She found that females who reported little protecti veness from
their mothers, were more internal than those who reported more pro-
tectiveness. Levenson also found that girls who perceived that their
mothers did not worry about them had significantly higher internal
scores than those who thought their mothers were protective. These
findings suggest that when the environment is somewhat rejecting, a
daughter may be forced to be more independent (internal) to satisfy her
needs. These findings bear out the role
-complementarity paradigm
previously discussed.
Maternal Emphasis
Another salient feature of the Locus of Control literature is the
emphasis by some researchers on maternal rather than paternal influence
playing a more crucial role in affecting LC. MacDonald (1971) found
that maternal protecti veness was significantly related to externality.
He reasoned that such behavior implied an unwillingness on the part of
the mother to allow for autonomy. He concluded from his study that
mothers played a more central role than those of fathers in their chil-
dren's LC orientation. She sampled 276 undergraduate students and
administered the Levenson Internal, Powerful Others, and Chance scales,
as well as the Perceived Parenting Questionnaire modified by MacDonald
(1971). Her findings demonstrated that there was a significantly more
maternal rather than paternal influence in regard to LC orientation.
In evaluating parental influence on LC, Loeb (1975) conducted his
18
study in the homes of forty-five 4th and 5th grade boys with intact
families. A task was administered to the children which was to be
completed blindfolded. Parents were allowed to make suggestions to
help their children, as they wished. Loeb found that mothers of inter-
nal sons were more likely than mothers of external sons to make general
requests for suggestions which would allow the son to choose whether or
not to respond. Mothers of external sons were relatively more likely
to direct a specific request for a suggestion to her son which essen-
tially directed him to respond. This difference was not demonstrated
among fathers, and suggests that maternal behavior may be a more con-
stant predictor of LC in boys than paternal behavior.
There is relatively little data which places emphasis on the
paternal rather than maternal influence as being more crucial to LC
orientation in children. Katkovsky, Crandall and Good (1967) in their
study, used the self -report of parents (on the IAR) and Parent Reaction
Questionnaire, as well as actual observation of parent-child inter-
actions and concluded that paternal praise and punishment had more
effect in determining LC beliefs than did maternal praise and punish-
ment .
Clarification and Summary of Parental Influences
In attempting to create clarity out of the various inconsistent
findings in the literature, it is within reason to wonder if both paren-
tal warmth and parental distance play a significant role in influencing
internality, at different time periods in the child's developmental
process .
19
Adler (Ansbacher & Ansbacher, 1956) believed that if children were
overindulged or neglected they were equally likely to develop certain
"fictions" about life, often in the form of exaggerated feelings of
inferiority and helplessness. Pampered children were said to be as
thwarted in their development as were neglected children in that they
were deprived of the opportunity to experience how their own actions
affected the occurrence of desired outcomes. In other words, through
lack of experience with contingent reinforcement, both pcmpered and
neglected children might not be able to explore and discover the re-
lationship between acts and outcomes. None or indiscriminate reinforce
ment could result in exaggerated feelings of helplessness, or an ex-
tremely external LC.
Erich Fronm (1956) has discussed "mother love" in a way that
clarifies the difference between nurturance that encourages growth and
development and the more stunting aspects of pampering.
In motherly love... the relationship between the two
persons involved is one of inequality; the child is
helpless and dependent on the mother. In order to
grow, it must become more and more independent,
until he does not need mother any more. Thus the
mother-child relationship is paradoxical and, in a
sense tragic. It requires the most intense love on
the mother's side, and yet this very love must help
the child to grow away from the mother, and to become
fully independent. It is easy for any mother to love
herchild before this process of separation has begun--
but it is the task in which mo"st fail, to love the
child and at the same time to let it go--and to want
to let it go (Fromm, 1956).
Nurturance may be defined as that "intense love" required of
parents to enable their children to feel secure in passing through
their earlier more vulnerable years. However, this safety and security
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can become inhibiting if the parents do not later accept the increasing
movement towards independence. Perhaps the literature emphasizing
maternal rather than paternal criticalness in affecting internal LC in
daughters for example, is due to the difficulty mothers may more in-
tensly feel regarding the increasing autonomy necessary for the posi-
tive development of their children. A. H. Maslow (1954) has discussed
a similar viewpoint from a motivational perspective. The more expan-
sive motives, curiosity and exploration in the search for self-actuali-
zation, rely upon the more basic foundations such as safety and security
which are established in the earlier interactions between children and
their parents. In effect, the warm and protective home that has been
found to be associated with the development of an internal LC can be
described as one where the child is protected in his/her early years
but not overly constricted and where s/he is sheltered from excessive
frustrations that can easily occur when a child is young and relatively
helpless --which can create fearful attitudes to challenges in life.
In contrast to the studies emphasizing maternal criticalness as a
factor in determining daughter's LC orientation, the fact that other
data demonstrate that children with an internal LC recall their homes
as more warm and nurturant settings than do external children, may in-
dicate the acceptance with which their own movement toward independence
was met. Although there appears to be a contradiction on this issue,
differences in results between Crandall's cri tical -mother influence,
and other researchers emphasizing warmth and nurturance can be attri-
buted to the ages at which LC was assessed. Crandall (1973) states:
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It may be that warm, protective, supportive maternalbehaviors are necessary for the assumption of per-
sonal responsibility during childhood, but in the
long run, militate against internality at maturity
Perhaps internality at later developmental stages
is best facilitated by some degree of maternal
coolness", criticality, and stress, so that off-
spring were not allowed to rely on overly indulgent
affective relationships with their mothers, but were
forced to learn objective cause-effect contingencies,
adjust to them, and recognize their own instrumen-
tality in causing those outcomes.
The literature so far discussed, suggests that while parental
warmth and nurturance is initially essential in developing an internal
control orientation, a parental distancing encouraging independence in
the child and at some point near adolescence is required for internality
to become stabilized within the individual. Crandall (1973) continues:
In childhood, then, when offspring are most dependent
on parental acceptance, it may be that the assumptions
of internality, especially for failure, is expedited
if the maternal push toward independence is embedded
in a warm, supportive maternal -chi Id relationship.
At maturity, however, after the offspring no longer
need rely on such maternal emotional support, then
some previous lack of affectionate behavior and close
involvement in childhood seem to be interpreted as
part and parcel of a general maternal assist to help
them stand on their own feet.
The literature which supports the theory that independence is
positively correlated with internal LC is consistent throughout the
various research studies (Crandall, 1973; Loeb, 1975; Solomon et al.,
1971). One of the earliest studies aimed at an examination of family
determinants of LC was by Chance (1965). Chance interviewed the
mothers of a sample of university lab schoolchildren who had completed
Crandall' s Intellectual Achievement Responsibility Questionnaire, (IAR).
The interview consisted of questions from Schaefer and Bell's (1958)
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Parent Attitude Research Instrument (PARI-1958) as well as an involved
questioning regarding independence training. Chance found that the
more internal the boys on their total IAR scores, the more likely it
was that they had mothers who had expectations for early independence.
Wichern and Nowicki's (1976) study testing independence vs. depen-
dence to LC orientation, tested 84 male and 84 female sixth and seventh
graders, including the mothers of 48 of the males and 48 of the females.
The Children's Nowicki
-Strickland Locus of Control Scale (Nowicki &
Strickland, 1973) was administered to determine LC orientation, and
mothers were asked to complete the Children's Independence Training,
Independence Allowing Questionnaire (Crandall, 1973) which was used to
determine age of "intentional independence" training and age of
"allowing independence". Wichern and Nowicki found that earlier "inde-
pendence allowing" and "independence training" were associated with an
internal LC orientation in a cross-sectional low to middle class sample
population. It seems that maternal behaviors that include "intentional
training" of skills to make the child more independent, and also allowed
the child to be "left alone" was found to be linked with the develop-
ment of internal perceptions. Mothers of internals seem to provide
greater opportunity for cause and effect learning to take place.
MacDonald (1971) found that maternal protecti veness was signifi-
cantly related to externality, explaining that such behavior implied
an unwillingness on the part of the mother to allow autonomy. In a
study involving Kibbutz children raised in two distinct settings, it
was found that kibbutz children who have been raised in a more direc-
tive-controlled way (by parents and educators) develop a more external
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LC orientation than children who have been raised in an atmosphere
which allowed for more freedom to experiment with interpersonal inter-
actions and environmental exploration.
Maternal Employment
Although there are no data examining- the direct relationship be-
tween mother's employment and LC orientation, certain inferences from
the literature available can be made with regard to the effect of
maternal employment on personality characteristics of children which
have been significantly related to LC orientation.
The most consistent findings in the LC literature significantly
relate internal LC orientation to independence in children (Bell, 1958;
Wichern SNowicki, 1976; Crandall, 1973; Chance, 1965). Several studies
have focused on whether the working mother encourages independence and
maturity in her children more than does the non-working mother. Mering
(1955 ) reported that professionally active mothers stress independence
training, while mothers who are exclusively involved in mothering em-
phasize the protective functions and emotional security. Yarrow and
her colleagues ( 1962) found that the working mothers who had not gone
to college were more likely to indicate a stress on independence train-
ing and assigned children more household responsibilities than non-
working mothers. Burchinal and Lovell (1959) reported that for older
children, working mothers were more likely to stress independence.
Douvan (1963) found that a stress on independence and responsibility
can be inferred as more characteristic of working mothers in a natural
sample study of adolescent girls.
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The previous review has documented the significant relationship
between measures of independence and to internal LC, as well as mater-
nal employment fostering independence in children. A step further on
this reasoning would allow for a hypothesis to be made essentially
stating that maternal employment may have an effect on LC orientation,
specifically, in promoting internality.
Crandall (1973) addressed herself to the control orientation issues
regarding the child's early needs for warmth and nurturance being fol-
lowed by an increasing independence from parental influence to be most
condusive to internality. It may be very difficult for the non-working
mother to move from a position of protector and nurturer to indepen-
dence trainer, given that her sense of identity is more exclusively
enmeshed in the mothering role than might be for her working counter-
part. For the working mother, the child's growing independence is re-
inforcing as it eases the strain and demands of the dual role of mother
and worker. From a reinforcement perspective, one can easily understand
the greater difficulty the non-working mother may have in encouraging
independence. Furthermore, the psychological threat to the working
mother of becoming less essential to the child is perhaps lessened by
the presence of an alternative role (work) which maintains a sense of
self-worth and self-esteem.
Another formulation leading to hypothesizing that maternal employ-
ment fosters internality in children is based upon the modeling theory
referred to previously as the first of three paradigms. This paradigm
might lead one to claim that modeling behavior is related to intern-
ality. The data suggest that the working mother provides a more in-
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dependent role model for her children, than does the non-employed
mother (Hoffman, 1977).
Several studies have found that highly educated professional
women were more likely to have had working mothers whom they could model
(Hoffman & Nye, 1974), and more generally that daughters of working
mothers view work as something that they want to do when they are
mothers (Hartly, 1960).
The motivation to model the working mother appears to be stronger
than the motivation to model a non -working mother (Douvan, 1963).
Douvan found that adolescent daughters of working mothers were more
likely to name their mother as the person they most admired. Baruch
( 1972) found that college women with working mothers were more likely
to name their mothers as the parent they most resembled, and the one
they would most want to be like. Studies have shown that working
mothers have a greater sense of self-esteem, feel more competent per-
sonally, and express less concern over identity issues than the non-
working mothers (Birnbaum, 1971; Kappel & Lambert, 1972).
Although there are no data to this effect, it seems possible to
speculate that women who work might be more internally control oriented
than women who are not employed, especially in light of the existing
data that women who work generally have a more positive self-image.
Positive attributes have been previously documented as being linked to
greater internal control orientation, and women who work seem to have
more modeling influence on their children than women who are unemployed.
In view of these findings, one can again formulate the hypothesis that
maternal employment is related to children's LC orientation; specifi-
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cally in the direction of internal
i
ty
Race and SES
Almost all the literature which exists on racial differences
in regard to LC measures concludes that blacks and lower-class people
generally have higher external scores than whites and middle-class
people (Battle & Rotter, 1963; Lefcourt & Ladwig, 1965, 1966).
Within racial groupings, class status interacts so that a double
handicap of lower-class and "lower-caste" seems to create individuals
with the highest expectancy of external control. This finding is con-
sistent and pervasive in the LC literature. Researchers continually
report more external scores among lower socioeconomic groupings inde-
pendent of racial differences as well (Battle & Rotter, 1963; Gruen,
Korte, & Baum, 1974; Nowicki & Strickland, 1973; Joe, 1971; Lefcourt,
1972).
Perhaps the apathy and what is often described as lower-class lack
of motivation to achieve may be explained as a result of the disbelief
that effort pays off. If lower-class people's actions to better their
situation are met with oppressive forces such as prejudice and discrimi
nation, the situation becomes one in which there is little reinforce-
ment for efforts.
Battle and Rotter (1963) maintain that there should be less belief
in self-responsibility among lower-class individuals than among those
of upper classes. People in lower SES conditions lack education and
money with which to manipulate their environment, and are in positions
of less power to control the events which influence their lives, than
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those at higher SES levels. Other evidence which generally supports
the findings of Battle & Rotter ( 1963), and Gruen et al . ( 1974) indi-
cate that SES rather than race contribute more substantially to LC
differences (Milgram, 1971; Milgram, Shore, Riedel, & Malasky, 1970;
Stephens & Relys, 1973) in samples ranging from kindergarten to tenth
grade.
An interpretation of these results is that beliefs in external
control quite appropriately reflect the life conditions of less advan-
taged children and adolescents of the same or different race.
Only three studies have reported racial differences with SES con-
trolled. Zytkoskee, Strickland, and Watson (1971) found ninth grade,
low SES blacks to be more external than their white counterparts on the
Bialer scale. Shaw and Uhl (1971) found similar results among upper-
middle class black and white second graders exclusively. Lessing (1969)
also controlled for SES, and found eight and eleventh-grade black stu-
dents to be more external than their classmates. Other studies have
reported racial differences in LC scores, with blacks leaning toward
greater externality than whites, but have not controlled for SES
(Strickland, 1972; Tyler & Holsinger, 1975).
With regard to minority peoples there is a special kind of exter-
nality which must be understood and seems to be crucial to the evalu-
ation of I-E control, which attributes the responsibility for race in-
equities to the social system rather than to the individual members of
the minority group
.
Personal expectancies and cultural values play an important role
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in I-E control in measuring I-E in non-white populations. Internal
control refers to individuals' e^ecUncie^ that their own actions
rather than elements outside themselves over which they have no con-
trol, will determine what happens to them in life (Rotter, 1966). Un-
fortunately, there are two types of items between which Rotter did not
distinguish in his I-E control scale (Rotter, 1966). The first are
items that refer explicitely to a person's own life situation and the
second are items that tap beliefs about what leads to success or failure
for other people. Individuals' feelings that they can exert control in
their own lives reflect their personal expectancies about life chances
and opportunities. On the other hand, their views, about what determines
payoffs in their culture are a measure of their adherence to the tra-
ditional protestant ethic cultural values, but do not by matter of
course, reflect their own expectancies.
These separate aspects of I-E control were tested in a study which
sought to determine whether the distinctions just described were valu-
able dimensions in more completely understanding I-E control (Gurin,
Gurin, Leo, & Beattie, 1969). Findings reported by Gurin et al . ( 1969)
showed a distinct difference between what they termed "personal control"
and "control ideology". "Personal control" measured their conviction
that they could control occurrences in their own lives, and showed a
belief in personal competence. "Control ideology" reflected a belief
in the traditional protestant ethic explanation of successes, which
holds that hard work, effort, skill and ability determine success in
life. This separation of the personal from the cultural levels was an
important finding for research on differences in white and non-white
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populations in regard to I-E data, and has been replicated in studies
with black samples several times (Mirels, 1970; Gurin, 1968).
The separation of the cultural and the personal levels of control
have critical implications for minority peoples. As previously men-
tioned, there are many data which point to the greater externality of
blacks as another example of personal deficiencies that inhibit rise in
status, and achievement in relation to whites (Battle & Rotter, 1963;
Zytkoskee, Strickland, & Watson, 1971; Lefcourt & Ladwig, 1965; Shaw &
Uhl, 1971).
The studies where cultural and personal levels of control have been
separated (Gurin, Gurin, Leo & Beattie, 1969; Coleman, 1966), demon-
strated that black youths adopt general protestant ethic values just as
strongly as their white peers but express less assuredness that they can
control what occurrences might befall them in their own lives. The
experience of minority groups seems to be accentuated in how they per-
ceive their own opportunities and possibilities for success rather than
how committed they are to values that are involved in high achievement.
In the study by Gurin, Gurin, Leo, and Beattie (1969), students
with a higher sense of personal control achieved higher grades and per-
formed better on tests measuring academic skill. Aspirations also re-
flected stronger motivation. Students with the greatest sense of per-
sonal control expressed intentions of going on to graduate school and
aspired to jobs that demanded high ability, and afforded high prestige.
Control ideology did not show a relationship to performance and aspira-
tion. Results suggested that internal control ideology negatively in-
fluenced students under certain circumstances. Negative implications
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occurred when there was a strong adherence to protestant ethic values
by students who doubted their own sense of personal control. The same
pattern also characterized graduate school aspirations of both men and
women in the 1970 study of Gurin and Gurin. Students in the low per-
sonal expectancy group who believed that other people could control
events in their lives were especially unlikely to aspire to graduate
education. While performance was already lower when students felt
little personal control, it was even lower when they believed that
protestant ethic values were critical for success in general. The
belief that success in the general culture depends on internal virtues,
combined with doubts as to one's own strengths, seemed to result in a
self-blame that lowered aspiration and performance. The least effective
among both men and women were students who showed a combination of ex-
ternal personal control and internal ideology about control.
In a society where internal control is highly valued and instru-
mental in achieving one's goals, an egalitarian environment in which
success in life follows from individual competence and achievement is
assumed. Further, there is a cultural assumption that there are equal
opportunities for all humankind, an assumption which race discrimination
contradicts. There has not been sufficient consideration given to the
implications of life situations which cause serious limitations to per-
sonal mobility and individual achievement.
Internal orientation has usually been interpreted as realistic
and healthy, and the external orientation as unrealistic and damaging
to effective behavior. While this is probably so for white unoppressed
populations who are favored and in advantaged social positions, the
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poor, discriminated against minorities and women in this society face
many external obstacles that have nothing to do with fate, but actually
operate in a systematic and predictable manner. While it may be un-
healthy for blacks to believe in fate or chance, their understanding
of how the social system conditions individual success and failure can
be a strong asset.
Since race discrimination does exist, awareness of it attests to a
sense of reality contact and can help people cope with these constraints
and protect them from the damage to personal identity that comes from
blaming themselves or other members of their own group for the inequi-
ties they face. People who are oppressed in a social system and who
react with self-deprecation rather than blaming the system, have al-
ready accepted a rationale for the existing system which serves to per-
petuate their own oppression (Fanon, 1964). There are positive impli-
cations of external orientation, when it results from an oppressive
social system, rather than fate or chance, which broadens the applica-
bility of the I-E concept. The findings of the continued study of
Gurin, Gurin, Leo and Beattie (1970) suggested that "system blame"
supported the assumption that attributing the responsibility for racial
inequities to inadequacies of the social system instead of to its vic-
tims, indicates a healthy realism and social sophistication. Not sur-
prisingly, a greater focus on social forces implied a greater awareness
of opportunities as well as constraints. Those that more often blamed
the system for race inequities also more often aspired to jobs that
were previously closed to blacks. Blaming the system was also associ-
ated with more effective performance, among those who felt a sense of
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personal efficacy themselves. On the other hand, blame of the indivi-
dual instead of the system was associated with under-aspiration
.
"System blame", although positive for those who felt a personal sense
of competence in their own lives, was not beneficial for those with a
low sense of personal control. For these people, "system blame" may
have served as defensive functions for those who felt little sense of
power over their own lives.
The fact that the successful achievers in the studies of Gurin,
Gurin, Leo and Beattie (1964, 1968, 1970) expressed a strong sense of
personal control as well as showed heightened sensitivity to external
causes of racial inequities, raises implications about the meaning of
I-E control. The data have clearly shown the importance of externality
as a contributing factor to healthy achievement goals in minority stu-
dents, in conjunction with a high degree of personal control. Internal
scores on the measure of personal control and external scores on system
blame, and control ideology seemed to promote the most successful, goal
oriented people, the "committed achievers". We therefore have to be
guided by a more differentiated conception of internal control. It is
clear that greater control over one's personal life is a plus, but the
targets of control should be clearly personal. People should not be
convinced that they can individually control what happens more broadly
in their schools and work lives, since there are many external forces
that control a broader spectrum. Racism, sexism, unemployment, low pay,
etc. are realities that surpass one individual's sense of internal con-
trol. People will behave most effectively in their lives, when they
acknowledge personal control with it's limitations as well and are aware
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of and motivated to influence external forces which act as constraints
Hypotheses
1. There will be a significant positive correlation between ex-
tent of maternal employment and degree of internality.
2. The higher the reported socialization toward internal-like
qualities, as well as independence-like qualities valued by parents,
the greater the extent of internality.
3. There will be a significant main effect for race on the I-E
scores, indicating that blacks will be more external.
4. There will be a significant main effect for SES on the I-E
score indicating that low SES subjects will be significantly more ex-
ternal on the I-E.
5. It was anticipated that there would be an interaction between
gender and the other independent variable on the I-E score. This hypo
thesis was to be considered exploratory since we could not anticipate
the specific interaction effects.
CHAPTER II
METHOD
Sample
The subjects were comprised of entering college freshmen at the
University of Massachusetts. Only black students and white students
were used. The sample was composed of 57 black and 120 white students,
including 122 females and 55 males. Social class was measured by
Warner, Meeker and Bell's (1949) seven-point scale for father's occu-
pation weighted by father's education.
Instruments
Questionnaire. This consisted of Rotter's (1966) I-E scale of Locus of
Control. The scale is composed of 23 items with 6 filler items. It is
a forced choice test which taps either internal ity or externality. The
order of the internal vs. external statements are varied (See Appen-
dix A)."
Interview schedule
.
This was designed to obtain more specific infor-
mation such as parent's educational level, mother's employment status
during a period of the subject's life. The interview included a series
of questions regarding the qualities which parents found most desirable
in the subjects when they were in grammar school. A copy of this part
of the interview schedule is listed in Appendices B and C. Henceforth,
this will be referred to as the "Good-Child" measure.
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Procedure
Three major sets of data were collected. A questionnaire was
administered to all freshmen during the summer prior to entering the
University in 1969. Administration of the questionnaire took about
forty minutes. In the second phase of data collection, during the
spring of the freshman year, the interview schedule was used for in-
tensive interviews with a random sample of the freshman class. The
final interview took place during the spring of the senior year. Be-
cause the total number of black students was small, a larger sample
percentage was taken. The interview was used to provide more data in
order to obtain a clearer understanding of the mechanisms of sociali-
zation as well as more subtle aspects of reported parental socializa-
tion. Only the data from the spring of the freshman year and the
spring of the senior year interviews will be used in the present
investi gat ion
.
For the purposes of analysis, mother's work involvement (MWI),
race, sex, and SES will be each divided into two levels and considered
independent variables. Race and sex are self-explanatory. The MWI
was calculated according to the time in the student's life during which
the mother worked. This was divided into four age levels: under six,
under eleven, under sixteen and over sixteen. Higher weightings were
assigned for work at an earlier age level than later age level. The
outcome measure (dependent variable) is the score on the Rotter I-E
scale
.
A pretest was done to establish the extent to which the qualities
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listed on the "Good-Child" measure are seen as being related to inde-
pendence or dependence in children. A series of 20 raters, all of whom
appeared to be of normal intelligence, were asked to look at each of
the 14 qualities and decide whether the quality was likely to be more
representative of independence or dependence. The raters were given
the following instructions:
"There are a number of different characteristics or behavior pat-
terns that parents try to instill in their children. Each of the 14
folded cards has a single characteristic written on it. What I would
like you to do is to decide whether the quality would instill a general
attitude of independence or dependence in a child. In other words,
you will be deciding whether these qualities are more generative of
independence or dependence as a characteristic."
The raters were also asked to rate these same qualities as re-
flecting internality vs. externality. The raters were given defini-
tions of internality and externality, then presented randomly with the
fourteen folded cards (selecting them one at a time), each listing a
characteristic which was to be determined to either be internally
oriented, externally oriented, or neither.
CHAPTER III
RESULTS
Introduction
The major purpose of this investigation was to discern the rela-
tionship between childhood socialization and Locus of Control orienta-
tion in a young adult population. The two socialization variables of
the study were: first, extent of "mother's work involvement" (MWI)
which is considered here to be an index of indirect socialization on
the part of mothers; and second, reported direct socialization to cer-
tain qualities, which was measured by the series of fourteen "Good-
Child" items. Locus of Control orientation was measured by Rotter's
I-E scale. Race, gender, and social class were considered in this study
to be intervening and potentially interacting variables in the relation-
ship between socialization and Locus of Control. Race and SES, however,
were also expected to relate directly to Locus of Control.
The chapter is organized primarily around the testing of the major
hypotheses, but other important findings which help to explain the re-
sults of the hypothesis well be discussed fully. First, the investi-
gator will present the results of the preliminary process of having the
"Good-Child" items rated. Second, the results of the factor analysis of
the I-E scale and the "Good-Child" items will be presented. Third, the
relationship between the two sets of childhood socialization variables
will be inspected. Fourth, data analysis for the first hypothesis will
be presented. This section is not strictly essential, but it may
help in some interpretations of the more central findings. The cor-
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relational approach is used for the testing of the first major hypo-
thesis-i.e., the relationship between "Mother's Work Involvement" (MWI)
and current Locus of Control orientation. Fifth, the test of the second
major hypothesis will also be presented in terms of correlations between
"Good-Child" items and the I-E scores. Finally, the finding relevant to
the three last hypotheses will be in the form of a series of Analyses of
Variance.
Ratings of "Good-Child" Items
The reader should be reminded that the purpose of this first step
of the study was simply to establish whether certain of the qualities
to which children are often socialized could be seen by raters as
leading to internality or externality. Because originally the investi-
gator had seen I-E as different from the personality dimension "Inde-
pendence-Dependence", the investigator had intended to test separately
the relationship between I-E score and these two dimensions. An in-
spection of Table 1 immediately suggests that the raters tended to see
the two dimensions as highly related to each other. That is, if the
rating of the "Good-Child" item was internal, it was also very likely
to be rated as leading more toward independence than dependence. In
fact, the Pearson correlation between the two sets of ratings was found
to be .91, which is highly significant and suggests a great deal of
overlap between the two dimensions in the minds of the raters. The
investigator, therefore, made the decision to treat hypotheses #2 and
#3 together.
The primary role of the ratings was as the basis for predicting
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the direction of the correlations between each "Good-Child" item and
I-E scores. Since there were twenty raters a decision was made to re-
gard an item as internal if at least fifteen of the twenty raters con-
sidered it internal. Likewise, if fifteen raters saw an item as exter-
nal it was considered an external item. Items which did not meet these
criteria were considered neutral or marginal in their classification,
and therefore no prediction could be made about them.
Based upon this process, the following items led to predictions
that they would be positively related to internality on the I-E scale:
1. Try hard to succeed.
2. To have good sense and sound judgement.
3. To have self-control.
4. To be responsible.
Likewise, the following items were rated primarily as external and led
to a prediction that they would be positively related to externality on
the I-E scale:
1. To have good manners.
2. To act like a boy or girl should.
3. To obey parents well.
The following did not meet the criteria, but were seen as margin-
ally related to internality:
1. To be honest.
2. To be interested in how and why things happen.
Likewise, the following was marginally related to externality:
1. To get along well with other children.
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Those which showed no clear pattern in the ratings were:
1
.
Neat and clean.
2. Considerate of others.
3. To be affectionate.
Based on these ratings and classifications, predictions were made
about the likely correlation of each item to the I-E scores.
Factor Analysis of I-E Scale
The twenty-three items of the Rotter I-E scale were subjected to a
series of factor analyses with varimax rotation. The purpose was two-
fold: first, to determine whether any more general interpretations
could be made of the scale; and second, to reduce the data for subse-
quent analyses. Some of the analyses involved the individual I-E items,
but for other analyses (e.g., ANOVAs) item level treatment seemed less
sensible and less useful.
Table 2 is a presentation of the four-factor solution for the
twenty-three item I-E scale. There are some similarities between this
factor analysis and one reported by Gurin et al . ( 1969). The four fac-
tors are summarized as follows:
Factor 1: Low personal control
. This factor accounted for 54.0% of the
variance in this factor analysis. The name of the factor was based upon
an inspection of the items which provided the highest loadings on the
factors. The items appeared to be statements which indicated that in-
dividuals who chose the external options were indicating that, in vari-
ous ways, an individual does not have control of things that occur in
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life. There is a certain sense of randomness of events and of fatalism.
Only the external option is listed here:
2. Many of the unhappy things in people's lives are partly
due to bad luck (.597).
9. I have often found that what is going to happen will
happen (.324)
11. Getting a good job depends mainly on being in the right
place at the right time (.545).
15. Many times we might just as well decide what to do by
flipping a coin (.581).
16. Who gets to be the boss often depends on who was lucky
enough to be in the right place first (.429).
18. Most people don't realize the extent to which their lives
are controlled by accidental happenings (.470).
21. In the long run, the bad things that happen to us are
balanced by the good ones (.335).
25. Many times I feel that I have little influence over the
things that happen to me (.647).
28. Sometimes I feel that I don't have enough control over the
direction my life is taking (.307).
Factor 2: Political power! essness . This factor accounted for 20.2% of
the variance in this factor analysis. It seemed to the investigator
that the items focused largely on broad social and political control.
The respondent choosing the external option was endorsing statements
indicating that they felt powerless against the force of politicians and
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others in positions of authority. The items with high loadings on this
factor were
:
3. There will always be wars, no matter how hard people try
to prevent them (.501).
12. The world is run by a few people in power, and there is
nothing the little guy can do about it (.724).
17. As far as world affairs are concerned, most of us are the
victims of forces we can neither understand nor control
(.711).
22. It is difficult for people to have much control over the
things politicians do in office (.626).
29. Most of the time I can't understand why politicians be-
have the way they do (.445).
Factor 3: Control ideology
. This factor accounted for 13.9% of the
variance in the factor analysis. The items seem to deal with control in
interpersonal situations. The external options loading here:
4. Unfortunately, an individual's worth often passes unrecog-
nized no matter how hard he tries (.326).
5. Most students don't realize the extent to which their
grades are influenced by accidental happenings (.505).
6. Without the right breaks, one cannot be an effective
leader (.393).
7. No matter how hard you try, some people just don't like
you (.298).
13. It is not always wise to plan too far ahead because many
47
things turn out to be a matter of good or bad fortune
anyhow (.397).
20. It is hard to know whether or not a person really likes
you (.602).
There's not much use in trying too hard to please people,
if they like you they like you (.567).
Sometimes I feel that I don't have enough control over
the direction my life is taking (.454).
26
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Factor 4: Student's plight
.
This factor accounted for 11.9% of the
variance in the factor analysis. The items which have the highest
loadings on this factor tend to be those which refer to students and
the difficulty students have in controlling or predicting their fate.
The items are:
5. Most students don't realize the extent to which their
grades are influenced by accidental happenings (.328).
7. People who can't get others to like them don't understand
how to get along with others (-.327).
9. Trusting to fate has never turned out well for me as
making a decision to take a definite course of action
(-.406).
10. Many times exam questions tend to be so unrelated to
course work that studying is really useless (.685).
23. Sometimes I can't understand how teachers arrive at the
grades they give (.649).
For each subject in the study four factor scores were computed and
48
used for subsequent analyses. The scores which individuals obtained on
the factors can be regarded as equivalent to four scale scores measuring
aspects of the I-E construct described above.
Factor Analysis of the "Good-Child" Items
Again, in an attempt to understand the underlying structure of the
direct socialization measure, and in order to reduce the data for sub-
sequent analyses, a factor analysis with varimax rotation was done on
the fourteen "Good-Child" items. Table 3 is a presentation of the fac-
tor analysis. However, the investigator encountered two sources of
difficulty in attempting to make use of this factor analysis. First,
unlike the factor analysis done on the I-E scale, the factors are ex-
tremely difficult to interpret and to name. That is, the items which
fall together because of high loadings on a factor are not readily seen
as fitting together conceptually. The second major problem with using
scores based on the four factors emerged when the investigator attempted
to check for internal reliability of the four scales based on the four
factors. None of the four scales achieved a Cronbach alpha beyond .45,
which is certainly too low to consider the scales as reliable. One
possible explanation for both of these unexpected findings might be in
the particular structure of the "Good-Child" scale. The way in which
the subject is required to answer the fourteen items makes it difficult
for the items to be seen as independent. In most multi-item scales the
respondent says "agree" or "disagree" on a given item and there are no
constraints placed by that response on responses to subsequent items-
except perhaps by the desire to be consistent or by the cognitive
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structure created by the relationship between the items. Here, however,
definite constraints were placed on the potential response pattern.
Once three items can be chosen as "most important" qualities, and no
other items can be given that response, the same is true for items re-
ceiving the "least important" response. This type of response format
may work directly against the possibilities for constructing a scale
score based on several items in a second way. Once a given quality has
been chosen as most important, it is possible that subjects wished to
find wrong the remaining items qualities which were not similar (or
overlapping) in meaning.
Because of these problems, there seemed little justification for
reducing the fourteen items into four multi-item scales. The investi-
gator, therefore, decided to use each of the fourteen items as separate
scores in subsequent analyses.
Relationship Between Socialization Variables
As was noted in the Method Section, there were two major indepen-
dent variables in this study—both of which were assumed to be measures
of childhood socialization. "Mother's Work Involvement" (MWI) was seen
as a measure of indirect socialization. That is, the investigator
reasoned that the message given to children by mothers who worked out-
side of the home would be different from that given by a mother who
spent all of her time at home. By being actively involved in the world
outside the home, the mother might be seen by the child as showing
independence and personal control over her life. By the mechanism of
modelling the child might see such behavior as desirable.
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The second measure of childhood socialization, the fourteen-i tern
"Good-Child" Scale, was seen by the investigator as a way to assess
aspects of djrect socialization. The respondents by means of these
items have reported the significant ways they perceived themselves as
having been taught to behave and not behave.
Since the two measures were both intended to measure aspects of
socialization, the investigator felt that it would be of interest to
inspect the relationship between them in this sample. Table 4 is a
presentation of the Pearson product-moment correlations between MWI and
each of the fourteen "Good-Child" items. In addition to computing the
correlations for the sample as a whole, correlations were computed for
each of the race-sex groups separately. By doing so it is possible to
examine indirectly the way in which these two demographic variables
interacted with the socialization measures.
MWI is scored in such a way that the lower the score, the more the
mother was reported to have worked. Each of the "Good-Child" items is
scored on a five-point scale where five represents more socialization to
that particular quality. Therefore, in examining Table 4 the reader
should note that a negative correlation seems that the more the mother
was reported to have worked the more the subject reported being social-
ized to that particular quality. (Only those "Good-Child" items which
showed a significant correlation with MWI will be discussed here.)
"Try to succeed" showed a significant negative correlation among
the white males only. This means that the more the mother was reported
to have worked the more the white males reported having been socialized
by "try to succeed."
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The investigator assumed that more work involvement would be
related to "internal" qualities. Table 1 indicates that "try to suc-
ceed" was rated as internal. Therefore, the findings with white males
is as one would expect, assuming that mother working and being social-
ized to "try to succeed" creates more internal ity.
"To be honest" showed a significant positive correlation with MWI
among the black males. Being honest was apparently seen as more impor-
tant among those whose mothers worked outside the home less. "To be
honest" was not able to be rated clearly as internal or external by the
raters (See Table 1). It is worth noting that the white males show a
modest positive (though not significant) correlation also, whereas both
female groups showed negative correlations. Why male children with non-
working mothers would be socialized more to be honest than female chil-
dren is unclear.
"To have self control" showed a significant negative correlation
with MWI for the sample as a whole. This item was rated as clearly in-
ternal and should be the prototype for the internal item, and therefore
was expected to show a negative correlation with MWI
.
"To get along well with other children" showed a significant posi-
tive correlation with MWI for both the white females and the total sam-
ple. This is the direction of the correlation which would be expected
based upon the ratings. Although the item did not meet the full cri-
terion for being considered an external item, it was clearly placed more
in that direction than toward internal. The finding indicates that the
less the mother was reported to have been involved in work outside the
home, the more they were socialized to "get along." This finding
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should probably be considered as applying primarily to white females.
The fact that the total sample also showed the relationship is probably
an artifact of the fact that white females were overrepresented in this
sample.
"To obey parents well" yielded only one significant correlation
with MWI-i.e., among the white males. This positive correlation is the
only instance in the table which would not have been predicted based on
the ratings in Table 1. The item was rated as reflecting both exter-
nality and dependence. Here, the negative correlation suggests that
the more the mother was involved in work the more the child was social-
ized to "obey parents." If mother's working generates internality and
independence, one would expect that obeying parents (externality) would
be de-emphasized. This expectation seems to be supported among the
black females, but the correlation did not reach significance.
"To be considerate of others" had received ambiguous ratings
(Table 1). In Table 4, however, there is seen a significant positive
correlation between this item and MWI for white males and the total sam-
ple. The finding suggests that the less the mother worked outside the
home the more the child was socialized "to be considerate." This
suggests that being considerate of others should be thought of as an
"external" quality. It is unclear why the ratings indicated a slight
tendency to see the item as internal, e pecially since it is one of the
few which makes explicit that one's behavior should be based on the
needs of "others .
"
"To be a good student" had also received unclear ratings for inter-
nal ity-external ity and independence-dependence (Table 1). In Table 4,
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however, there is shown a significant negative correlation between this
item and MWI for the white males and the total sample. Although the
other three subgroups did not show significant correlations, it is worth
noting that this is the only instance among the items of total consis-
tency in direction of correlation. The significant correlation and the
overall pattern suggests that the more the mother was involved in out-
side work the more the child was socialized toward being a good student.
If working outside the home can be regarded as, in part, reflecting
achievement orientations in the mothers, it is certainly understandable
that socializing children to achieve in their realm of work would be
emphasized as well. This construction is related to the fundamental
purpose of this investigation and it will be discussed in the next
chapter.
Finally, "To be affectionate" shows a significant positive correla-
tion with MWI among the white males. This item had received equivocal
ratings (Table 1), but the significant correlation means that the less
the mother worked outside the home the more the child was socialized
"to be affectionate." If the basic assumption of the study is correct
(i.e., mothers' work leads to internal ity ) , then this findings suggests
that being affectionate should be regarded as an "external" quality.
Again, as in the case of "considerate of others," this item has impli-
cations which suggests an orientation towards other people.
Summary . Table 4 presents important information about the relationship
between the study's two major independent variables. First, although
there are relatively few statistically significant correlations, there
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is only one out of a total of eleven significant correlations which
contradicts the predicted direction of the correlations based on the
ratings of the "Good-Child" items in Table 1. The investigator offers
this as some support for the convergent validity of the two measures
and of the socialization construct.
Second, the pattern of significant findings is also worth noting.
Black males showed one significant correlation; black females showed 0;
white males showed four; white females showed one; and the total sample
showed four out of fourteen possible significant correlations. This
pattern of findings warrants some attempt at interpretation. The re-
lationship between mother's work and socialization to certain qualities
seems to find most support for the white male group. Does this suggest
that mother's working as the most salience in the socialization of white
males in this culture? One might wonder whether the meaning of working
outside of the home is different for white families as compared to black
families. Not only have black mothers proportionately more often been
in the labor force than white mothers, but black families may see
mother's working as an economic necessity rather than as an expression
of personal power and independence. If black women more routinely work
outside the home there may be much less variability on the MWI scores
among the blacks, which might limit the possibilities for significant
correlations. The role that racial groups may have in the relationships
found in this study will be discussed more fully in the next chapter.
Mother's Work Involvement and I-E
The first major hypothesis of this investigation was that there
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would be a significant correlation between extent of mother's work in-
volvement outside of the home and Locus of Control (as measured by
Rotter's I-E Scale). Table 5 is a presentation of the correlations
between MWI and each of the twenty-three I-E items, the I-E total score,
and the four I-E factor scores, as well as the correlation when computed
for each race-gender group separately, as well as for the total sample.
This presentation will emphasize primarily the pattern of the findings.
The correlation between MWI and the twenty-three significant cor-
relations; the black males showed two out of twenty-three significant
correlations; the black females showed none; the white males showed
four significant correlations; the white females showed four; and the
total sample showed two significant correlations out of twenty-three
possible. The only race-gender group showing a significant correlation
between the MWI score and the total I-E scale score was the white males.
In each case positive correlations suggests support for the hypothesis
of this study. Among the black males both correlations are negative,
and therefore lend no support to the hypothesis. Among the white males
all four significant items and the significant I-E total score are nega-
tive and do not support the study's hypothesis. Among the white females
all four of the significant correlations are negative and do not support
the hypothesis. There are only two significant correlations for the
total sample and only one of them is positive. Overall, then, out of a
total of thirteen significant correlations only one is positive and pro-
vides support for the hypothesis of this investigation. Although there
are altogether relatively few significant correlations, it must be
regarded as impressive that the direction of the significant ones were
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TABLE 5
PEARSON CORRELATION OF "MOTHER'S WORK" WITH I-E ITEMS I-E FACTORSAND I-E TOTAL SCORE, BY RACE-SEX GROUP AND TOTAL SAMPLE
I-E Items BM BF WM WF
1 0 Ld 1
2
-.29
-.01
.05 - 15 OR
• U D
3
-.23
.28 -.01 02 - n i
4
-.07
.14 -.53**
.09 rn
. u o
5
-.07
-.33 -.48*
-.02 - 1 7*
. i /
6
-.21
-.11
.06 -.08
7
.09 -.04 -.39*
-. 11 - 07
9
-.02
.20 -.23
-. 11 - OR
10
-.19
.16 -.10
-.03 - 01
11 -.26
-.01
.07 -.05 04
12
.15 .04 -.36
-.01 - 05
13
-.11
-.13 -.42*
-.07
-.12
15 -.35*
-.03
-.20
-.05
-.06
16 -.18
.20 .26 -.19 -.05
17 -.24
.29 .23 -.09
.05
18 -.07 -.05
-.24 -.09
-.07
20 -.01
.15 -.06 .03 .03
21 -.44**
-.02 -.28 -. 18*
-.01
22 -.25 .34 -. 13 -.04 .07
23 .24 -.07 .14 .13 .13*
25 -.13 -.03 -.28 -.20*
i -.11
26 -.21 .10 -.16 .01 -.12
28 .01 .14 -.07 -.21* -.11
29 -.01 -.13 -.07 -.01 .01
I-E Total -.29 .21 -.41* -.14 -.08
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TABLE 5 - Continued
I-E Items BM BF WM WF Total
Factor 1
.30
-.02
.06
. 15
.01
Factor 2
.11 -.27
-.02
. .07
-.01
Factor 3
.15
.10 .58**
-.03
.15*
Factor 4
.09
.05 -.09
.01
-.03
* p .05
* p ..01
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so consistently contrary to the prediction of the study.
Table 5 also includes the correlations between MWI and the I-E
factor scores described earlier. There are only two significant cor-
relations involving the factor scores
--on Factor 3 among the white males
and for the total sample. The correlation is shown as positive, but in
fact the direction is consistent with the findings presented above.
Here the positive score means that the more the mother worked the more
external. The fact that the correlation is significant for the total
sample can clearly be attributed to the large correlation among the
white males. The reader should be reminded that Factor 3 was inter-
preted as reflecting "control ideology" and seemed to focus primarily
on control orientation in interpersonal situations. This finding, then,
suggests that among white males the less mother's work the more internal
these subjects are in interpersonal contexts. Why the findings should
be significant only for the white males is open to speculation and will
be discussed in the next chapter.
" Good-Child" and I-E
The second major hypothesis was that there would be a significant
relationship between certain "Good-Child" qualities and Locus of Con-
trol orientation. Based upon the preliminary ratings of the "Good-
Child" items predictions were made about which ones would be related
to internality, which ones would be related to externality, and which
ones would not be related to either orientation.
Pearson correlation coefficients were computed between each "Good-
Child" item and each I-E item, I-E total score, and the I-E factor
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scores (described earlier). Table 5 is a summary presentation of the
correlations between the "Good-Child" items and the I-E items and
total score.
In presenting these data an attempt has been made to find patterns
which can be interpreted as reflecting tests of the hypotheses of this
study
.
"Good-Child" item 1, ("to have good manners") was placed solidly
among the external items by the raters and our expectation was that this
item would show negative correlations with the I-E items and the I-E
total score. However, as can be noted in Table 6, the pattern suggests
more of the opposite relationship; that is, except for the black females
all of the other significant correlations indicate that "Good-Child" a
has a significant positive correlation with internality for both white
males and white females requires some interpretation. This suggests
that when these groups were socialized to have good manners it might
well have been incorporated so as to suggest a personally important
dimension of behavior. The black males also showed a significant re-
lationship between "Good-Child" 1 and four of the I-E items, suggesting
a relationship between good manners and internality. The black females
are the only ones of the four groups whose pattern supports the original
hypothesis. The data indicate that there is a significant relationship
between good manners and externality on three I-E items and on the
total score. This may relate to the notion that black women who are
upwardly mobile who have been socialized to have good manners are ex-
ternally oriented. An attempt will be made to further interpret the
difference between black females and others in the discussion section.
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"Good-Child" item 2, ("to try hard to succeed") provides an inter-
pretable pattern. The difference here seems to be more related to gen-
der. Both black males and white males show significant correlations in
the direction suggesting that "Good-Child" 2 is related to externality.
In the case of the white males there is also a significant correlation
between "Good-Child" 2 and the I-E total score; i.e., the more they were
socialized to "try hard to succeed" the more external they seemed to be.
Both black females and white females show significant correlation in the
direction suggesting that "Good-Child" 2 is related to internality. The
pattern for the female supports the direction of the hypothesis, whereas
the pattern for males does not. This gender difference is worth further
interpretation in the discussion section. For white females in parti-
cular for whom this relationship shows up for 7 of the items and the I-E
total score, there appears to be very strong support for the hypothesis.
"Good-Child" item 3, ("to be honest") could not be rated as either
internal or external by the raters in the pilot study. It is inter-
esting to note, however, that there are gender differences with males
leaning toward internality and females (white) (there was only one sig-
nificant score for black females) leaning toward externality.
"Good-Child" item 4, ("to be neat and clean") could not be rated
as either internal or external by the raters, and therefore, it is not
surprising that they show a mixed and basically uninterpretable pattern
of significant correlations.
"Good-Child" item 5, ("to have good sense and sound judgement")
provides a strong interpre table pattern which supports the hypothesis.
Both black males and black females show significant correlations in
70
the direction suggesting that "Good-Child" 5 is related to internality.
In the case of black males there is also a significant correlation be-
tween "Good-Child" 5 and the I-E total score. For both black males and
females, the more they were socialized to have "good sense and sound
judgement" the more internal they seemed to be. Black males in par-
ticular had significant correlations across 10 of the I-E items plus the
I-E total score. Black females had significant correlations on 3 of the
I-E items. By comparison white females had significant correlations in
the opposite direction; the more they were socialized toward having
"good sense and sound judgement", the more external they seemed.
It is interesting to note that there was a total absense of signi-
ficant correlations in either direction for white males which seems
notable given the strength of significant correlations toward internal-
ity by black males. An interpretation on this point seems warranted.
It is possible that such a quality is very important in the sociali-
zation of black children since it may relate to independent survival in
a difficult real world.
"Good-Child" item 6, ("to have self control") was expected to be
positively correlated to qualities rated as internal by our raters. The
data indicate that this does not seem to be the case. For white females
self control is correlated with externality which opposes the internal
orientation of the hypothesis. There were five significant negative
correlations for white females across the I-E measure as well as a
negative correlation on the I-E total score. Black males and females
had relatively mixed significant correlations and white males had no
significant correlations what-so-ever
.
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"Good-Child" item 7, ("to act like a boy/girl should") was solidly
placed by the raters as being an external
-1 i ke quality. The data on
this measure indicate an interesting split between black males and white
females and black females and white males.
Both black males and white females showed significant negative
correlations in the direction of externality which suggest support for
the hypothesis. On the other hand both black females and white males
showed significant positive correlations. Black males showed nine signi-
ficant correlations in the direction of externality including a negative
I-E total, with white females showing five significant correlations in
the direction of externality. Black females and white males had fewer
significant positive correlations, suggesting internality. A gender-
race interaction is suggested by the data and further interpretation in
the discussion section seems warranted.
"Good-Child" item 8, ("to get along well with other children") was
not successfully rated as either internal or external by the raters.
The data bear out this lack by being relatively mixed and uninterpret-
able
.
"Good-Child" item 9, ("to obey parents well") was placed solidly
among the external items by the raters and our expectation was that this
item would show negative correlations with the I-E items and the I-E
total score. The pattern appears to be less discernable than expected,
but nevertheless suggests a direction toward externality. Particularly
for black males and black females, there were more significant negative
correlations than positive ones.
"Good-Child" item 10, ("to be responsible") was rated as internal
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ex
on
and positive correlations between this item and the I-E items were
pected. The data indicate that black males and females were split
this item between internality and externality. Black males showed
more significant negative correlations while black females showed more
significant positive correlations on the I-E total as well. White males
showed minor strength in the direction of internality, and white females
showed some direction toward externality. It is interesting to note
that there is also some gender-racial distinction in that black and
white males show significant correlations in opposite directions; black
males who have been socialized "to be responsible" seem to be more ex-
ternally oriented, while white males seem to be more internally ori-
ented. The opposite seems true for black and white females. Black fe-
males showed more significant positive correlations, suggesting inter-
nality, while white females showed more significant negative correla-
tions suggesting externality. These gender-racial differences seem
worthy of interpretation in the discussion section.
"Good-Child" item 11, ("to be considerate of others") was given an
ambiguous rating. Although they tended to see it as internal, there was
not strong sentiment in that direction. Therefore, there is relatively
minor support for the predicted direction. Only five out of eleven sig-
nificant correlations are in the predicated direction.
"Good-Child" item 12, ("to be interested in how/why things work")
was also given an ambiguous rating by the raters, i.e., although they
tended to see it as internal, there was not a very strong sentiment for
that direction. It is not surprising therefore that there is relatively
minor support in the predicted direction. Only five of eight signifi-
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cant correlations are in the predicted direction.
"Good-Child" item 13, ("to be a good student") appears to have been
a salient feature for white females-to have been socialized toward
being a good student and this may well now reflect itself in an internal
general orientation. The other groups on that item show minimal rela-
tionships
.
"Good-Child" item 14, ("to be affectionate") could not be rated as
either internal or external by the raters in the pilot study and there-
fore it is not surprising that they show a mixed and basically uninter-
pretable pattern of correlation.
Summary. Table 7 presents a summary of the Pearson correlation coef-
ficients relating the "Good-Child" items to the I-E factor scores. As
can be seen by an inspection of the Table, there are relatively few
significant correlations which emerged and the pattern appears to be
quite inconsistent. Based on the predication of the study one would
expect significant negative correlations for the "Good-Child" items
rated as "internal/independent" and significant positive correlations
for the items rated as more "external/dependent." Only significant cor-
relations for each race-sex group and the total sample are presented in
Table 7. The results will be presented in terms of the "Good-Child"
i terns
.
"To have good manners" showed significant negative correlations
with Factor 2 (Political Powerlessness ) with white males, white females
and the total sample. Since this item was rated as "external/dependent"
the prediction would have been for positive correlation. Therefore,
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the hypothesis of the study finds no support. However, there is a posi-
tive correlation with Factor 3 (Control Ideology) among the black fami-
lies, and this supports the hypothesis. If one considers the different
interpretations of these two factors, some explanation might be pos-
sible. "Having good manners" is more closely related to the descrip-
tion presented earlier of Factor 3, which is largely focussed on aspects
of interpersonal relationships. A child who is told to have good
manners is being told to orient behavior toward the needs of others.
The positive correlation with Factor 3 supports the notion that social-
ization to such an "external" quality will lead to an external orienta-
tion—at least in interpersonal relationships. The fact that the quality
is negatively associated with Factor 2 might be attributed to the fact
that political powerlessness has little to do with having good manners.
"Try hard to succeed" was rated as an "internal/independent" qual-
ity (Table 1). We would expect, therefore, more negative correlations
with the I-E factors. Five out of the eight significant correlations
were, in fact, negative. On Factor 1 there were negative correlations
for the white females and the total sample. Being taught to "try hard
to succeed" is, therefore, related to more internal orientation. On
Factor 2 the same pattern holds for the white females and the total
sample. The pattern changes on Factor 3, where the black females,
white males, and the total sample show a positive correlation. This
means that being taught to "try hard to succeed" is related to exter-
nality—where externality has to do with interpersonal relationships.
On Factor 4 the expected negative correlations.
"To be honest" has been seen by the raters as neither clearly
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internal nor external. As indicated in Table 6, two significant corre-
lations were found, both negative and indicating that the TO re the trait
of honesty was prized the more internal. This was true for black males
on Factor 2 and for white females on Factor 4. Such a mimical finding
is difficult to interpret, and it is perhaps not worthy of much atten-
tion. The finding suggests, however, that honesty was more related to
internal ity
.
"To be neat and clean" had not been seen as internal or external.
In Table 7 there is but one significant correlation-among the black
males on Factor 2. Being "neat and clean" is related to being external
in the realm of political power.
"To have good sense and sound judgement" was seen by the raters as
primarily internal in orientation. As shown in Table 7 three of the
four significant correlations were negative, which is the expected
direction. Among black males there was a significant negative correla-
tion on Factors 1 and 3. Black females showed a significant correlation
on Factor 4. These findings suggest for black subjects that the more
socialized to "have good sense and sound judgement" the more internal
in orientation, which is as predicted.
On Factor 2 a significant positive correlation was shown among the
white females, which was not in line with predications and indicating
that the more white females were socialized to "have good sense and
sound judgement" the more external they were in political powerlessness
.
"To have self-control" was the most clearly rated item for inter-
nal ity and independence. Only two significant correlations were found
with the factors--one negative, the other positive. Among the black
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males the significant negative correlation on Factor 1 lends support to
the hypothesis. The positive correlation found for the white fences
in Factor 4 is contrary to expectation. It is possible that "self-con-
trol" could be taken in two ways: first, as indicating command of one's
behavior and responsibility for action; and second, as indicating a
tendency to repress strong emotions such as anger. The "Student's
Plight" factor contained items which would suggest that a student has
little recourse in the face of black and arbitrary teachers. External-
ity then would be an inclination not to express feelings but to hold
in the anger and resentment which might follow.
"To act like a boy/girl should" was rated as primarily external
and dependent. Of the six significant correlations five were positive,
which is the direction suggested by the hypothesis of the study. On
Factor 1 white females and the total sample showed the predicted posi-
tive correlation. On Factor 2 the black males showed positive correla-
tion. On Factor 3 the black males again show the positive correlation
consistent with the study's prediction. On Factor 4 the black females
showed the predicted positive correlation. It was only the white males
on Factor 3 who showed a significant negative correlation. The five
predicted correlations indicated that the more emphasis placed on
acting "like a boy/ girl should" the more external the orientation
tended to be
.
"To get along with other children" was not clearly rated in the
direction of internal!* ty or externality. As indicated in Table 7, only
two significant correlations (both negative) emerged. This finding
suggests that the more the child was socialized toward getting along
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the more internal. Since the result was present on only Factors 3 and
4 and only among the black females, it is difficult to interpret.
"To obey parents well" was rated as clearly external. Therefore,
the prediction would be for a positive correlation, which in fact was
found in three of four significant correlations. It is worthy of note
that all three predicted positive correlations were on Factor 4, indi-
cating that the more obeying parents was emphasized in childhood, the
more external in orientation were these young adults in relation to the
role of student. On Factor 3 a negative correlation among the black
females was not in the predicted direction.
"To be responsible" was solidly placed among the internal/indepen-
dent qualities by the raters. However, only one of the three signifi-
cant correlations was in the predicted negative direction. On Factor 2
among the black females there was a significant negative correlation
indicating that the more the child was taught to be responsible the
more internal she was in orientation—at least with regard to political
power issues. The findings contrary to prediction were found on Factor
4 for both the white females and the sample as a whole. The latter
must be attributed to the significant relationship found among the white
females. The interpretation is that the more the child was socialized
to be responsible the more external she was in orientation--in connec-
tion witn the situation of being a student. Although the raters saw
this item as internal, indicating that the individual would be inclined
to see themselves as the locus of responsibility for what happens in
their lives, it is possible that the phrase "to be responsible" could
have been seen by subjects in a very different way--i.e., "to be at
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fault" or "to be blameworthy."
A child socialized to be guilty may well be external with regard
to the conception of them taken by significant authority figures, in-
cluding teachers.
"To be considerate of others" could not be clearly rated as inter-
nal or external by the raters. Table 7 shows that five significant
correlations emerged-two positive and three negative. The positive
ones showed on Factors 1 and for the total sample. The three negative
correlations emerged together on Factor 2. For black males and females
as well as white females being taught to be considerate of others was
related to having an internal orientation.
"To be interested in how and why things happen" was primarily seen
as an internal/independent quality. There were only two significant
correlations that emerged and they were in the predicted negative direc-
tion. That is, the more socialized "to be interested" the more internal
was their orientation.
"To be a good student" could not be rated as internal /independent
or external /dependent. In Table 7 the significant correlations were
evenly split—two and two. On Factor 2 the black females showed a posi-
tive correlation, indicating that the more being a good student was em-
phasized the more there seemed to be an external orientation. On Factor
3 the white males showed a significant positive correlation indicating
that the more being a good student was taught the more external in
orientation—especial ly in interpersonal contexts.
On Factor 4 the white females and the sample as a whole showed
significant negative correlations, indicating that the more being a
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good student was emphasized in their childhood the more of an internal
orientation they had in the context of the "student's plight."
"To be affectionate" was not given a clear rating as being inter-
nal/independent or external/dependent. In Table 7 only four significant
correlations emerged-two supporting the hypothesis, the others not.
On Factor 2 the white females showed a significant positive correlation
indicating that the more they were socialized to be affectionate the
more external their orientation in the context of political power. On
Factor 3 the total sample showed a significant negative correlation.
This indicates that the more that the child was socialized to be affec-
tionate in childhood the more there seemed to be an internal orienta-
tion in the context of interpersonal relationships. On Factor 4 the
black males showed a significant positive correlation while the black
females showed a significant negative correlation. This gender dif-
ference will be discussed in the next chapter.
Race, Sex, Social Class and I-E
Three secondary hypotheses of the study focussed on demographic
variables (race, sex, and SES) and Locus of Control. A series of five
ANOVAs were done, using the I-E total score and the four I-E factor
scores as the dependent measures. In each case the design involved a
race (black-white) x sex (female-male) x SES (high-low) x MWI (high-
low).
Since the MWI scores ranged in value from 10 to 30 (with 10 indi-
cating that mother worked full-time throughout the subject's childhood,
and 30 indicating that mother did not work at all throughout the
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subject's childhood), it was necessary to dichotomize MWI at the median
in order to use it as an independent variable in the design.
Only the analyses showing statistical significance will be pre-
sented here. The ANOVA on the total score showed neither significant
main effects nor interaction effects. Only I-E Factors 1 and 3 showed
any significance.
Tables 8 and 9 present the ANOVA summaries for these two scores.
As can be seen, the only statistically significant effect was the main
effect of race on both factors.
The results on Factor 1 indicated that blacks were more external
(M = .30), while whites were more internal (M =
-.142). On Factor 3
the opposite finding was true. Blacks as a whole scored more internal
on this measure (M =
-.203), while whites had more external scores
(M = .096).
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TABLE 8
ANALYSIS OF VARIANCE OF I-E FACTOR 1 BY RACE, SEX, SES AND mi
Source of Variation DF Mean Square
rid i ri LTrectS 4 2. 14 3.35
Race (A)
1 8.17 12.76**
Sex (B) 1 1. 11 1.74
SES (C) 1
.08
.13
mi (d) 1
. 32
.49
2 way i n teracti nn<;
.69 1.08
A x B 1 .20
.31
A Y Pn a u 1.63 2.54
A x D
.15
.23
B x C
.21
.33
B x D
.54
.85
C x D
.91 1.41
3 way interactions
.69 1.08
A x B x C
.39
.60
A x B x D 1.00 1.55
A x C x D
.01 .01
B x C x D
.80 1.25
**
.01
TABLE 9
ANALYSIS OF VARIANCE OF I-E FACTOR 3 BY RACE, SEX, SES, AND MWI
source of Variation DF Mean Square F
Mai n Effects 4 1.24 2.50
D-\ /-»./> / A \Kace (A J
.
1 1.96 3.94*
1
.14
.28
1 1.78 3.57
mi.it /n\
nWi (DJ 1
.61 1.22
2 way interactions
.30
.61
A x B 1
.21
.42
A x C 1
.00
.00
A x D 1
.12
.24
D w PD X L 1
.48
.96
B x D 1.02 2.05
C x D
.08
.17
3 way interactions
.57 1.14
A x B x C
.26
.52
A x B x D 1.63 3.26
A x C x D
.43 .86
B x C x D
.00 .00
05
CHAPTER IV
DISCUSSION
The present investigation is founded on the belief of the investi-
gator that adult personality characteristics are based in large part
on childhood socialization processes. This study has examined: a) the
relationship between direct socialization by parents to particular be-
haviors and b) indirect socialization measured in terms of mother's
work involvement.
In order to clarify the major outcomes of this investigation, the
Discussion chapter will be presented following closely to the hypo-
theses of this study.
The first major hypothesis of this investigation was that there
would be a significant correlation between extent of mother's work in-
volvement outside the home and Locus of Control orientation (as
measured by Rotter's I-E scale).
The findings indicate that a) there were relatively few signifi-
cant correlations and b) only one out of thirteen significant cor-
relations is positive and provides support for the hypotheses of this
investigation. Out of twenty-three significant correlations, black
males show only two, black females none, white males showed four sig-
nificant correlations; white females showed four and the total sample
showed two significant correlations out of the twenty-three possible.
What is most interesting about these findings is that twelve out of
thirteen significant correlations are in the direct opposite of the
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hypothesized effect. Although there are relatively few significant
correlations all but one indicate that greater maternal involvement is
significantly correlated to externality rather than internality.
The first and most supported theme that emerges from the litera-
ture relates to the concept of parental warmth and nurturance foster-
ing internality, vs. parental attitudes and behaviors of neglect and
rejection fostering externality (David & Phares, 1969; Katkowsky,
Crandall & Good, 1967; Shore, 1967). One explanation for the above
findings may be that mothers who work do not have the time or the
energy to nurture their children as much as mothers who work less or
not at all. The dual role of mother/worker usually involves a hectic
lifestyle, and mothers who work have to divide their attention and
energy between job and children.
MacDonald (1971) found that maternal rather than paternal in-
fluence plays a more crucial role in affecting Locus of Control orien-
tation. Perhaps the absence of the maternal figure elicits feelings
of abandonment in children, causing them to rely on others in their
environment thereby fostering an external LC. Another way to view the
findings might be that instead of maternal employment acting as a
modeling agent for children, perhaps what is a more salient theory to
this issue is that of the theory of role-complementarity. In light of
the existing data that women who work have a greater sense of self-
esteem, feel more competent personally, and express less concern over
identity issues than the non-working mothers (Birnbaum, 1971; Kappel &
Lamber, 1971), it was previously speculated that working mothers might
be more internally oriented than non-working mothers. The role-comple
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mentarity paradigm predicts that children with high control parents
(internals) would have an external LC (Baldwin, 1948; Strodtbeck,
1958). Another factor which was not examined in the investigation is
that the extent of MWI is often not a preferred choice and that the
attitude the mother possesses regarding her work may be relayed to her
children and affect their control orientation. This is particularly
evident when one considers the mother who is invested in a career which
she enjoys, vs. the mother who works at any job she can find out of
financial necessity.
Previous studies indicate that working mothers provide more inde-
pendent role models for their children, than do non-working mothers
(Hoffman, 1977). Yet the data which supports this finding investigated
daughters of highly educated professional women who perhaps were more
personally invested and had greater positive feelings about their work
than mothers who were non-professional workers. It seems reasonable
to suggest that children whose mothers work at non-professional jobs
or due to financial necessity, may feel they have less control over
their lives, since working is a necessity rather than personal choice.
Therefore, these mothers may model and generate a more external LC
orientation in their children.
The relationship between mother's work and socialization to cer-
tain qualities shows interesting differences among the race-sex groups
of this study. For black males there was only one significant cor-
relation; black females showed none, white males showed five, white
females showed one and the total sample showed four out of fourteen
possible significant correlations. The results indicate that for
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females there is less correlation between mothers' work and direct
socialization patterns. These results suggest that mothers' work and
socialization to certain qualities seems to be most salient for the
white male group. This leads one to question whether the meaning of
working outside the home, and whether it is different for white fami-
lies as compared with black families.
Perhaps one way of interpreting the results on MWI in relation to
white males is to contrast it to the results of MWI and black males.
It is possible that MWI showed minor strength for black males due to
the notion that black mothers have traditionally worked more outside
the home due to financial necessity and is regarded as more of a norm
in black society, than in white society for mothers to work. There-
fore, the expectations of black males might be different from those of
white males who are more likely to have mothers that stayed home when
they were young. For black mothers, working vs. non-working might not
be as much of a choice; as it might be for mothers of white males.
Another racial difference for black vs. white males might be that
for black families the "extended family" involvement (particularly
maternal figures) is usually more prevalent than in white families.
Therefore, black males may not be as affected by maternal absence (MWI)
White families tend to be more "nuclear family" oriented than black
families and therefore white males may appear to be more affected by
mothers' absence (MWI); particularly as there is usually no invested
mother surrogate
.
Nowicki & Segal (1974) emphasize that cross-gender influence
plays a major role in determining LC orientation. Their findings
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indicate that for females intemality was associated with greater per-
ceived paternal and maternal affection, physical contact, trust and
security; while for males intemality was associated with greater per-
ceived maternal affection exclusively. Other studies on LC suggest
that fathers seem to influence the LC of their daughters and mothers
seem to influence the LC of their sons (Green, 1976 ; Loeb, 1975 ;
Nowicki & Segal, 1974; Reimanis, 1970).
In light of this view, one can reason that MWI is a less salient
factor in influencing female LC, than it is for males. Perhaps this
view offers an interpretation for the findings in this investigation
which depict black females as having no significant correlations on
MWI and direct socialization patterns, and white females showing only
one significant correlation.
Another consideration might be that females are generally more
socialized in society to assume a caretaker role in modeling after
their mothers. MWI in and of self may have no direct influence on
females as the expectancy to assume a maternal role in the mother's
absence is high on both the part of the mother as well as the daughter
hersel f
.
The second major hypothesis stated that the higher the reported
socialization toward internal -like qualities, as well as independent-
like qualities valued by parents, the greater the extent of intemal-
ity. The following discussion is based on the "Good -Chi Id" items which
have patterns that can be interpreted as reflecting tests of this hypo-
thesi s
.
Contrary to expectation "Good-Child" item 1 ("to have good man-
ners") which has been rated as an external/dependent item (Table 1),
showed positive correlations with the I-E items and the I-E total
score. Except for the black females all of the other significant cor-
relations indicated that "good manners" has a significant positive
correlation with internality for both black males, white males and
white females. The black females are the only one of the four groups
whose pattern supports the original hypothesis.
"Good manners" can be perceived in several ways. In one vein,
"good manners" can be thought of as representing one's self to the
world thereby placing a more i nternal
-1 i ke dimension on the item. Or
as in the case of black females "good manners" may relate more to one's
interactions on a social level with one's environment. Black females
who are upwardly mobile and who have been socialized to have good man-
ners, might be particularly aware of the importance of relating in a
socially acceptable manner interpersonal^ in attempting to succeed in
the world.
"Good-Child" item 2, ("to try hard to succeed") was rated as an
internal and independent item (Table 1), and shows interesting results
related to gender difference. Both black males and white males show
significant correlations in the direction suggesting that "Good-Child"
item 2 is related to externality. The more they were socialized to
"try hard to succeed" the more external they seemed to be. By compari-
son, both black females and white females showed significant correla-
tions in the direction suggesting that "Good-Child" item 2 is related
to internality. The pattern for the females supports the direction of
the hypothesis whereas the pattern for the males does not. The data
indicate that there is a clear division between males and females on
this item. "Success" for males in our society has traditionally been
related to their professional identities and financial status; on their
earning potential as well as their status within their communities.
Males have been pressured to "succeed" within the outside world. Until
recently women's success did not rely upon her "making it" financially
in the external environment. There is still today less emphasis
placed on a woman's earning potential. For upwardly mobile women who
might think of "success" as competing financially in the world, there
is perhaps an element of personal choice in that women are still not
as expected to be financially successful or as career oriented as men.
Women who are career oriented may feel that in order to compete finan-
cially they must possess the personal qualities which represent inde-
pendence and a sense of internal LC.
Another factor might be that for some women "success" may have a
very different interpretation. Until recently and at present to a
lesser degree, "success" for women has involved her ability to become
a wife and mother rather than breadwinner. This type of success may
be viewed as more dependent on personal qualities which might be seen
as more internally oriented than that of the role of breadwinner.
"Good-Child" item 5 ("to have good sense and sound judgement")
was clearly rated as an independent/internal item. For both black
males and females, the more they were socialized to have "good sense
and sound judgement", the more internal they seemed to be. These
findings are in support of the hypothesis. Black males in particular
had significant correlations across ten of the I-E items plus the I-E
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total score. An interesting comparison is evidenced in that white
females had significant positive correlations in the opposite direc-
tion; the more they were socialized toward having "good sense and
sound judgement" the more external they seemed. More interestingly,
there was a total absence of significant correlations in either direc-
tion for white males notable particularly given the strength of sig-
nificant correlations toward internality by black males.
Having "good sense and sound judgement" may be a crucial factor
in the socialization process of black children in several ways. First-
ly, it may be related to independent survival in a hostile or diffi-
cult external environment. Secondly, having "good sense and sound
judgement" regarding life choice may be a vehicle through which young
blacks might become upwardly mobile. The lack of findings for the
white males may indicate that LC orientation is not related to the
strength of their being socialized towards having "good sense and sound
judgement". The findings for white females in the direction of exter-
nality are difficult to interpret.
"Good-Child" item 7 ("to act like a boy/girl should") was rated
as an external /dependent quality by the raters (Table 1). There is an
interesting gender-race interaction suggested by the data. Both black
males and white females showed significant negative correlations in the
direction of externality, which suggest support for the hypothesis. In
contrast, black females and white males show significant positive cor-
relations in the direction of internality. The black male/white female
split on this item showed greater strength on their significant corre-
lations than did the black females/white males who had fewer signifi-
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cant correlations.
In attempting to interpret the findings, it is of this investi-
gator's opinion that for black males and white females, being social-
ized to "acting like one should" has different implications than it
does for black females and white males. Both black males and white
females may be more greatly influenced by society's mores regarding
sex-role identification and stereotyping which would lead to a more
external orientation. On the other hand, black females and white males
have traditionally been the major providers within the family setting
thus possibly facilitating a more internal orientation in assuming the
roles that perhaps require a greater internal LC orientation.
"Good-Child" item 10 ("to be responsible") was rated as internal/
independent and positive correlations between this item and the I-E
items were expected. The data indicate an interesting gender-race dis-
tinction in that black and white males show significant correlations
in the opposite directions. Black males who have been socialized "to
be responsible" seem to be more externally oriented, while white males
seem to be more internally oriented. The opposite seems true for
black and white females. Black females showed more significant posi-
tive correlations suggesting internal ity while white females showed
more negative correlations suggesting externality.
These findings indicate that once again the sex-gender pairings
on this item indicate that being socialized to being "responsible" is
contrasted for black males/white females and white males and black fe-
males. Due to racial discrimination (towards black males), and soci-
etal expectation, white males and black females are both depended upon
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in the family structure to be responsible. The more they are social-
ized to "be responsible", the more internally oriented they tend to
be. On the other hand, white females and black males may view being
socialized toward responsibility as an externally imposed aspect of
society.
Hypothesis three stated that there would be a significant main
effect for race on the I-E scores, indicating that blacks would be more
external. The results of this investigation showed neither signifi-
cant main effects or interaction effects. Only I-E Factor one and
three showed significant effects for race on both factors.
The results on Factor 1 indicated that blacks are more external
on low personal control, while whites seem to be more internal. On
Factor 3, the opposite findings are evidenced. Blacks appear to be
more internal on this measure, while whites are more external. It is
interesting to note that these findings parallel the results found by
Gurin, Gurin, Leo and Beattie (1969 ), which emphasized the importance
of distinguishing the difference between personal control and control
ideology. "Personal control", according to Gurin, measured the con-
viction that one could control occurrences in one's own life, and would
show a belief in personal competence. "Control ideology" reflected a
belief in the view about what determines payoffs in one's culture and
were a measure of one's adherence to traditional protestant ethic cul-
tural values, but do not as a matter of course, reflect one's own ex-
pectancies for the payoffs to occur in one's own life.
Hypothesis four indicated that there would be a significant main
effect for SES on the I-E score indicating that low SES subjects would
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be significantly more external on the I-E. This investigation showed
no significant findings in support or in opposition of this hypothesis
A possible explanation for this is that SES may not adequately
act as an independent influential factor in our society, as class and
caste become increasingly unified and difficult to measure. Another
explanation might be that the I-E scale is not a valid measure for in-
terpreting SES in relation to LC orientation.
The fifth hypothesis anticipated interactions between gender and
MWI over race, SES, and sex. This study yielded no main effects or
interactions on this aspect. Perhaps gender may influence sociali-
zation processes such as MWI and direct behavior patterns when investi
gated with greater specificity and focus.
Limitations of this Study
Mother's work involvement as a socializing agent might have
yielded alternate results had mothers' attitude toward work as well
as fathers' attitudes toward work been a factor in this investigation.
A possible flaw in the design of this study involves the method
used to determine characteristics which were "prized" by parents. Sub
jects in this study were required to remember what qualities were
valued by their parents. The subjects perceptions of what they re-
called of their childhoods might vary greatly from the reality of what
characteristics were actually prized by their parents when they were
children. A possible solution to correct for this problem is to con-
duct a longitudinal study involving the investigator empirically ob-
serving family interactions to determine which qualities actually were
99
prized while growing up. At a future date, a similar investigation
such as this one might yield more accurate results or at least
measure the extent to which children's perceptions of what they per-
ceived their parents valued is accurate.
Future Implications
Studies involving the determinants of LC orientation may be
salient to what constitutes adaptive vs. maladaptive adjustment for
individuals in our society. Increasing the body of knowledge on con-
trol orientation may determine which socialization factors seem to be
most influential in raising our children to be more well adjusted in-
dividuals as adults.
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THE ROTTER INTERNAL-EXTERNAL LOCUS OF CONTROL
The Rotter internal
-external locus of control scale is a 23-item
forced choice questionnaire with 6 filler items adapted from the 60
item James scale. It is scored in the external direction, that is, the
higher the score, the more external the individual.
Social Reaction Inventory
This is a questionnaire to find out the way in which certain im-
portant events in our society affect different people. Each item con-
sists of a pair of alternatives lettered a or b. Please select the one
statement of each pair (and only one) which you more strongly believe
to be the case as far as you're concerned. Be sure to select the one
you actually believe to be more true rather than the one you think you
should choose or the one you would like to be true. This is a measure
of personal belief; obviously there are no right or wrong answers.
Your answer, either a or b to each question on this inventory, is
to be reported beside the question. Print your name and any other in-
formation requested by the examiner on the bottom of page 4, then
finish reading these directions. Do not begin until you are told to
do so.
Please answer these items carefully but do not spend too much time
on any one item. Be sure to find an answer for every choice. For each
numbered question make an X on the line beside either the a or b, which
ever you choose as the statement most true.
In some instances you may discover that you believe both state-
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ments or neither one. In such cases, be sure to select the one you
more strongly believe to be the case as far as you're concerned. Also
try to respond to each item independently when making your choice; do
not be influenced by your previous choices.
Remember
Select that alternative which you personally believe to be more true.
I more strcngly believe that:
!• a
-
Children get into trouble because their parents punish
them too much.
b. The trouble with most children nowadays is that their
parents are too easy with them.
E 2. a. Many of the unhappy things in people's lives are partly
due to bad luck.
b. People's misfortunes result from the mistakes they make
3. a. One of the major reasons why we have wars is because
people don't take enough interest in politics.
E b. There will always be wars, no matter how hard people
try to prevent them.
4. a. In the long run people get the respect they deserve in
this world.
E b. Unfortunately, an individual's worth often passes un-
recognized no matter how hard he tries.
5. a. The idea that teachers are unfair to students is non-
sense.
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Most students don't realize the extent to which their
grades are influenced by accidental happenings.
Without the right breaks one cannot be an effective
leader.
Capable people who fail to become leaders have not
taken advantage of their opportunities.
No matter how hard you try some people just don't like
you.
People who can't get others to like them don't under-
stand how to get along with others.
Heredity plays the major role in determining one's
personal i ty.
It is one's experiences in life which determine what
they're like.
I have often found that what is going to happen will
happen.
Trusting to fate has never turned out as well for me as
making a decision to take a definite course of action.
In the case of the well prepared student there is
rarely if ever such a thing as an unfair test.
Many times exam questions tend to be so unrelated to
course work that studying is really useless.
Becoming a success is a matter of hard work, luck has
little or nothing to do with it.
Getting a good job depends mainly on being in the right
place at the right time.
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The average citizen can have an influence in govern-
ment decisions.
This world is run by the few people in power, and there
is not much the little guy can do about it.
When I make plans, I am almost certain that I can make
them work.
It is not always wise to plan too far ahead because
many things turn out to be a matter of good or bad for-
tune enyhow.
There are certain people who are just no good.
There is some good in everybody.
In my case getting what I want has little or nothing to
do with luck.
Many times we might just as well decide what to do by
flipping a coin.
Who gets to be the boss often depends on who was lucky
enough to be in the right place first.
Getting people to do the right thing depends upon
ability; luck has little or nothing to do with it.
As far as world affairs are concerned, most of us are
the victims of forces we can neither understand, nor
control
By taking an active part in political and social affairs
the people can control world events.
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Most people can't realize the extent to which their
lives are controlled by accidental happenings.
There really is no such thing es "luck."
One should always be willing to admit his mistakes.
It is usually best to cover up one's mistakes.
It is hard to know whether or not a person really likes
you.
How many friends you have depends upon how nice a per-
son you are.
In the long run the bad things that happen to us are
balanced by the good ones.
Most misfortunes are the result of lack of ability,
ignorance, laziness, or all three.
With enough effort we can wipe out political corruption.
It is difficult for people to have much control over
the thing politicians do in office.
Sometimes I can't understand how teachers arrive at the
grades they give.
There is a direct connection between how hard I study
and the grades I get.
A good leader expects people to decide for themselves
what they should do.
A good leader makes it clear to everybody what their
jobs are.
Many times I feel that I have little influence over the
things that happen to me.
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It is impossible for me to believe that chance or luck
plays an important role in my life.
People are lonely because they don't try to be friendly.
There's not much use in trying too hard to please
people, if they like you, they like you.
There is too much emphasis on athletics in high school.
Team sports are an excellent way to build character.
What happens to me is my own doing.
Sometimes I feel that I don't have enough control over
the direction my life is taking.
Most of the time I can't understand why politicians
behave the way they do.
In the long run the people are responsible for bad
government on a national as well as on a local level.
APPENDIX B
MOTHER'S WORK INVOLVEMENT (MWI)
114
115
1. A. Was your mother, step-mother, or other mother substitute em-
ployed at any time since you were born:
Yes .... l m
• •
1 No 2
(If no, skip to question 9)
B. Please tell me whether your mother was employed or not during
each of the following periods of your life.
When you were:
Mother employed
Full Part
time time
Mother
not em-
ployed
Don't
remem-
ber
Not
appl i-
cable
5 years of age or younger 1 2 3 4 5
6-10 years of age 1 2 3 4 5
11-15 years of age 1 2 3 4 5
16 years of age or older 1 2 3 4 5
C. By and large, how did your mother feel about her work? Would
you say she would have preferred not to work at all, would she
have preferred a different job, was she content w r th her job,
or did she thoroughly enjoy her job?
Prefer not to work at all 1 Content with her job 3
Perfer a different job 2 Thoroughly enjoyed her job 4
D. What was your father's (step-father's) reaction to your mother
working? Would he have preferred that she not work at all,
would he have preferred her to have a different job, was he
content with her working, or was he very pleased that she was
working?
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Preferred her not to work at all 1 rK at all l Content with her working 3
Preferred different job 2 Very p, eased with her work 4
div
t
or^d
i
^
b
iU) ather deCMSed ° r^ separated or
5
E. Looking back on your mother's employment, which of the follow-
ing best describes your reaction now? Is your reaction now
positive, neutral or mixed, or negative?
F. When you look back at your mother's employment, what was your
reaction when you were a chijd? Were you positive, neutral, or
mixed, or negative toward her working?
I F
Positive
^
~
Neutral or mixed
2 2
Negative
2 3
Not applicable (Mother did not work till I went to college) 4
Ask the following question only if rrother was not employed at any time
since student's birth. If mother was employed (and you asked Q. 1), go
on to Semantic differential.
2. A. You mother (or primary mother-substitute) hasn't worked at all
since you were born. How does she feel about this? In general,
would she have preferred to have held a full-time job, would
she have preferred a part-time job, was she content not to work
outside the home, or has she strongly preferred not working
outside the home?
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Would prefer a full
-time job 1 Was content not to work 3
Would prefer a part-time job 2 Strongly preferred not working 4
B. How has your father (step-father) felt about your mother's
working:
Would have preferred that she work full-time
x
Would have preferred that she work part-time 2
Was content to have her stay at home
3
Was very pleased to have her stay at home 4
Not applicable (parents divorced for years; father deceased 5
APPENDIX C
GOOD-CHILD" ITEMS
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GOOD-CHILD
Now I'd like to talk about when you were growing up
A
B
C.
D
Which 3 qualities listed on this card would you say your parents
considered the most desirable for you to have when you were in
grammar school? Say from ages 6 to 12?
Which one of those 3 did they think was the most desirable of all
for you?
All of these may be desirable, but could you tell me which 3 they
considered least important for you?
Which one of those did they think was the least important of all
for you
1. To have good manners
2. To try hard to succeed
3. To be honest
4. To be neat and clean
5. To have good sense and
sound judgement
6. To have self-control
7. To act like a boy/girl
should
8. To get along well with
other children
9. To obey parents well
10. To be responsible
11. To be considerate of others
12. To be interested in how/why
things happen
13. To be a good student
14. To be affectionate
2
2
2
2
2
2
2
2
2
2
2
2
2
3
3
3
3
3
3
3
3
3
3
3
3
3
4
4
4
4
4
4
4
4
4
4
4
4
4
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»
MEANS AND STANDARD DEVIATIONS ON I-E ITEMS AND TOTAL SCORES
BY RACE-SEX GROUPS
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